A DESCRIPTIVE STUDY ON TEACHING READING AT SEVENTH GRADE STUDENTS MTS NEGERI KLATEN IN ACADEMIC YEAR 2016/2017 by Risa, Putri Rusmiaji & Hj., Suprapti M.Pd
 
 
A DESCRIPTIVE STUDY ON TEACHING READING AT 
SEVENTH GRADE STUDENTS MTS NEGERI KLATEN IN 
ACADEMIC YEAR  2016/2017 
 
THESIS 
Submitted as a Partial Requirements for the Undergraduate Degree in 
English Education Department 
 
 
By: 
RISA PUTRI RUSMIAJI 
SRN. 13.32.2.1.118 
 
ENGLISH EDUCATION DEPARTMENT 
TARBIYAH AND TEACHER’S TRAINING FACULTY 
THE STATE ISLAMIC INSTITUTE OF SURAKARTA 
2017
 
 
ii 
 
 
  
 
iii 
 
 
 
 
iv 
 
 
 
DEDICATION 
This thesis is dedicated to: 
1. My beloved parents (Mr. Rusimin and Mrs. Sunarmi) 
2. My beloved Sister (Rika Putri Rusmiaji) 
3. My beloved friends of Diamond Class 
4. My Almamater IAIN Surakarta. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
v 
 
 
 
MOTTO 
اًرْسُي ِرْسُعْلا َعَم َّنِإ    َعَم َّنِإَف اًرْسُي ِرْسُعْلا  
“Surely there is ease after hardship. Aye, surely there is ease after 
hardships.” 
(QS. Al-inshiroh:5-6) 
“There is no limit of struggling” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
 
 
 
vii 
 
 
 
ACKNOWLEDGEMENT 
 Alhamdulilahirobbil‟alamin, all praises to Allah SWT, the single power, 
the lord of the universe, master of the day of judgment, God almighty, for all 
blessings and mercies so the researcher was able to finish this thesis entitled “A 
Descriptive Study on Teaching Reading At Seventh Grade Students MTs 
Negeri Klaten In Academic Year 2016/2017”, Peace is upon prophet 
Muhammad SAW, the great leader and good inspiration of world revolution.  
The researcher is sure that this thesis would not be completed without the 
helps, supports, and suggestions from several sides. Thus, the researcher would 
like to express her deepest thanks to all of those who helped, supported, and 
suggested her during the process of writing this thesis. This goes to:  
1. Dr. Mudofir, S.Ag, M.Pd., the Rector of the State Islamic Institute of 
Surakarta. 
2. Dr. H. Giyoto, M.Hum as the Dean of Islamic Education and Teacher Training 
Faculty of State Islamic Institute of Surakarta. 
3. Dr. Imroatus Solikhah, M.Pd., as the Head of English Education Department 
of State Islamic Institute of Surakarta. 
4. Hj.Suprapti, M.Pd., as the advisor, who has given guidance, deeply attention, 
help, advices and corrections to revise the mistake during the entire process of 
writing this thesis. 
5. All of lectures at English Education Department and English Letters program 
and also official employees of Islamic Education and Teacher Training 
Faculty. 
viii 
 
 
 
6. Dra. Nurul Qomariyah, M. Pd. as the Headmaster of MTs Negeri Klaten, 
thanks for giving permission to the researcher to conduct the research and 
collect the data. 
7. Indah Ekiyanti L., S. Ag, M.Pd. as the English Teacher in MTs Negeri Klaten, 
thanks big appreciation for them for giving the researcher knowledge, 
experience and kindly help in conducting this research.  
8. Her beloved parents Mr. Rusimin and Mrs. Sunarmi who always love and give 
the best encouragements.  
9. Her beloved sister Rika Putri Rusmiaji thanks for the understanding. 
10. Her best friends, Hanifah, Aqilah, Ike, Ria, Nisa, Astina, Aulia, Wuri, Hanif, 
Arung, Tegar, Rifqi, Agung and Ichwan. Thanks for the support, laughs and 
being a good listener.  
11. Her best friends of Diamond class, thanks for teaching me the means of 
patience, hardship, and happiness.  
12. Her loving family, the great families (Wirosumarto and Darmomiharjo) 
13. All of my friends and relatives that I cannot mention them one by one. Thanks 
for everything. 
14. Thanks to IAIN Surakarta, English Education Department Community. 
Thanks for approving me to study here. 
The researcher wishes that Allah SWT will give them in return all good 
things that have been given to her. The researcher realizes that this thesis is still 
far from being perfect. The researcher hopes that this thesis is useful for the 
researcher in particular and the readers in general. 
 
 
ix 
 
 
 
Surakarta, May 20
st
 2017 
 
The Researcher 
 
  
x 
 
 
 
TABLE OF CONTENT 
 
TITLE ..........................................................................................................  i 
ADVISORS SHEET ...................................................................................  ii 
RATIFICATION .........................................................................................  iii 
DEDICATION ............................................................................................  iv 
MOTTO ......................................................................................................  v 
PRONOUNCEMENT .................................................................................  vi 
ACKNOWLEDGMENT .............................................................................  vii 
TABLE OF CONTENTS ............................................................................  x 
ABSTRACT ................................................................................................  xii 
LIST OF FIGURE .......................................................................................  xiii 
LIST OF TABLES ......................................................................................  xiv 
LIST OF APPENDICES .............................................................................  xv 
CHAPTER I: INTRODUCTION 
A. Background of the Research ...........................................................  1 
B. Limitation of the Problem  ..............................................................  4 
C. The Problem Formulation ...............................................................  5 
D. The Objective of the Study .............................................................  5 
E. The Benefit of the Study .................................................................  5 
F. Definition of Key Terms .................................................................  6 
CHAPTER II: THEORITICAL REVIEW 
A. Theoretical Description ...................................................................  8 
1. Teaching ....................................................................................  8 
2. Reading .....................................................................................  13 
3. Teaching Reading......................................................................  15 
4. Reading Aloud ..........................................................................  21 
5. Reading Comprehension ...........................................................  24 
B. Previous Study ................................................................................  27 
CHAPTER III: RESEARCH METHODOLOGY 
A. Research Design ..............................................................................  29 
B. Setting of The Study .......................................................................  29 
xi 
 
 
 
1. Place of the Study......................................................................  29 
2. Time of the Study. .....................................................................  30 
C. Source of the Data  ..........................................................................  31 
1. Informant ...................................................................................  31 
2. Study Document ........................................................................  31 
D. Technique of Collecting Data .........................................................  31 
1. Observation ...............................................................................  32 
2. Interview ...................................................................................  32 
3. Documentation ..........................................................................  32 
E. Technique of Analyzing Data .........................................................  33 
1. Data Reduction  .........................................................................  33 
2. Data Display ..............................................................................  34 
3. Conclusion Drawing and Verification ......................................  34 
F. Trustworthiness of the Data. ...........................................................  34 
CHAPTER IV: RESEARCH FINDINGS AND DISCUSSION 
A. Research Finding .............................................................................  37 
1. The Description and Implementation of Teaching Reading at The 
Seventh Grade Students MTs Klaten ........................................  37  
2. The technique of Teaching Reading employed at The Seventh Grade 
Student MTs Klaten  .................................................................  52 
B. Discussion of The Finding ..............................................................  56 
CHAPTER V: CONCLUSION, IMPLICATION, AND SUGGESTION 
A. Conclusion  .....................................................................................  60 
B. Implication ......................................................................................  61 
C. Suggestion  ......................................................................................  61 
BIBLIOGRAPHY  ......................................................................................  63 
APPENDICES  ...........................................................................................  66 
 
 
 
 
 
 
 
xii 
 
 
 
ABSTRACT  
 
Risa Putri Rusmiaji. 2017. A Descriptive Study on Teaching Reading at Seventh 
Grade Students MTs Klaten in Academic Year 2016/2017. Thesis. Islamic 
Education and Teaching Training Faculty. State Islamic Institute of Surakarta. 
 
Advisor : Hj. Suprapti, M.Pd 
Keywords : Descriptive, Reading, Technique for Teaching Reading 
 
The research objectives are 1.To describe the implementation of teaching 
reading at Seventh Grade Students MTs Klaten in Academic Year 2016/2017 2.To 
describe the technique of teaching reading employed at Seventh Grade Students 
MTs Klaten in Academic Year 2016/2017. 
This research has been condacted to describe the implementation of 
teaching reading at Seventh Grade Students MTs Klaten in Academic Year 
2016/2017 and the technique of teaching reading employed at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017. This research used 
descriptive as the research method. In collecting the data, the researcher used 
qualitative techniques. The qualitative data came from observation, interview, and 
documentation. The research was applied on four meetings and it held on April 5
th
  
2017 until finished at Seventh Grade Students MTs Klaten in Academic Year 
2016/2017.  
The research finding showed that the technique of teaching reading 
employed at Seventh Grade Students MTs Klaten in Academic Year 2016/2017 
was using reading aloud, where the technique consists of preparing new words, 
giving the title and the author, read with the feeling and variety and encourage 
stundent‟s participation. Preparing the new words where the teacher has already 
prepared the new words from the text that she gave to the students on every 
meeting, such as “Teacher” for the first meeting, “Animal” for the second 
meeting, about person (Identification) on the third meeting, and “My kitchen” at 
the fourth meeting. Giving the title and author, where on every time the teacher 
gave the text, she always gave them the information about the text, such as the 
title and the author, and if there is not the author, the teacher gave them know the 
name of the source. Read with feeling and variety, where by using this action, the 
students will be able to feel comfort with the text and comfort in read the text. 
Therefore, this step can make the students able to do both actions, read aloud and 
read comfortable. Encourage student participation, where the listener must do 
their job also as good listener by listen carefully. They have to be more focus 
because they have also participating even though as listeners. Therefore, the 
teacher sometimes gives them task to find words that is not right when their friend 
pronounce it. 
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CHAPTER 1 
INTRODUCTION 
This chapter deals with the background of the study, limitation of the problem, 
the problem formulation, the objective of the study, the benefits of the study, and 
the definition of key terms. 
A. Background of the Study  
Teachers around the world of course want to make their 
classroom lessons run smoothly on every teaching learning process. The 
teacher plays multiple roles in class where they have to be good in personnel 
management, planning the action, administration, supervision, monitoring and 
support and of course with all of that, they have to be good in communication 
(Malik, et,. al. 786: 2011). In addition, they can become a good teacher when 
teacher are sincere to their profession and fulfil their duties with great 
enthusiasm and shoulders all their duties and responsibilities with full 
commitment. They have to realize based on their position purpose and areas of 
responsibility. The classroom teacher has responsible for creating a positive 
and disciplined learning environment in the classroom and in co-curricular 
activities and the classroom teacher has also responsible for maintaining a 
positive and effective learning environment through (Malik, et,. al. 787: 2011).  
Based on the above explanation, it can be found that teacher must have 
their own specialties on teaching learning process, especially on teaching 
technique. Each teachers usually have their own technique on their teaching 
learning process and their technique sometimes become their habit which is 
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always used again and again everyday, because they believes that their 
technique is good. But, sometimes they only use regular technique which is 
already exist and they follow the rule of their school, but this is also right, as 
long as teaching learning process can give a lot of progress for students ability 
on mastering English. Therefor, English teacher should prepare her or his 
students to be competent in reading. The teachers have to be able to make 
interesting, teaching technique and materials for the students in the process of 
and they have to know how to apply it. The teacher should make them active 
and creative. 
From the four skills, writing, speaking, reading and listening, the 
researcher chooses reading as a theme and the problem on this research. For 
beginers reading is become the problem in how the learn English beside 
speaking, because both involved spoken. For students just beginning to 
explore reading, it can be an intimidating process. By building a strong 
foundation of reading, teachers will be able to help students to succeed in the 
classroom and beyond. Nevertheless, there are still some people who have 
much initial interest or lasting interest in book and readings, so they cannot 
access reading activities and reading programs. In English as a foreign 
language, the emphasis of teaching and learning process tends to be on reading 
skills. It seems that if the students have problems in comprehending reading 
text such as narrative, descriptive, procedure, recount, and report, they will fail 
in their examination. Because of those reasons, English teacher should be able 
to prepare her or his students to be competent in reading.  
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By raising students‟ awareness of reading as a skill that requires active 
engagement, and by explicitly teaching reading strategies, teachers help their 
students develop both the ability and the confidence to handle communication 
situations they may encounter beyond the classroom. By learning English the 
students will also learn about everything in English language. So that‟s why 
reading is very important to learn. By learning reading the student will be able 
to recognize the word meaning or phrase, arrange their fluency and intonation 
practice to be brave to read with a louder voice. Beside that, the reading text is 
usually very helpful to the teacher in guiding questioning. 
More specific, on this research the researcher wants to describe the 
teaching reading at seventh grade students MTs Klaten in academic year 
2016/2017. At seventh grade students MTs Klaten teaching reading is one of 
teaching learning process that involved many kinds of teaching reading 
technique for different teachers. The teaching reading activity at MTs Klaten 
the teacher usually asks the students to read individually but, in doing the 
work or presentation the teacher usually pairs the students with their friend. 
The purpose is that they can share their thoughts and ideas about what they 
have read this will not intimidating them. Sharing in a small group of peers is 
significantly less intimidating. This become the teachers regular technique on 
teaching reading. But the teacher sometimes uses grouping and outclass 
activity to teach English, not only on reading but also speaking and listening. 
the English teacher said that the activity can make students more relax and 
they can work freely without feel the intimidation from teacher or from other 
friends. This activity will get students thinking critically without fear of 
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embarrassment. But, the problem is that, the students hard to be arranged 
especially when they do the group work, the students cannot focus on the 
material while the teacher read the text, the new white board is lower than the 
old blackboard so the students cannot see the teacher activity in front of the 
class.  
Thus, with the above explanation, the researcher wants to do some 
research about teaching reading technique for certain teacher at Seventh Grade 
Students MTs Klaten on detail. The students at Seventh Grade Students MTs 
Klaten is hard to arranged but they have good activity and score in reading, the 
teacher has their own teaching reading technique which is different with 
others. The researcher tries to analyse the teaching reading on the research 
entitled: “A Descriptive Study on Teaching Reading at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017” 
 
B. Limitation of The Problem 
In order to focus on the topic, the researcher makes limitation to the 
object on the technique of teaching reading and the implementation of 
teaching reading. The subjects of the research are limited into the English 
teacher in MTs Klaten in academic year 2016/2017 focusing seventh grade 
students.  
C. The Problem Formulation 
Based on the background of the study above, the problems of the study are: 
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1. How is the implementation of teaching reading at Seventh Grade Students 
MTs Klaten in Academic Year 2016/2017?  
2. What is the technique of teaching reading employed at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017? 
 
D. The Objective of the Study 
 Based on the research problem above, the objectives of the study are  
1. To describe the implementation of teaching reading at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017.  
2. To describe the technique of teaching reading employed at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017. 
 
E. The Benefit of the Study   
 The researcher hopes that the results of this study are able to give 
contribution to the improvement of English teaching both theoretically and 
practically. 
1. Theoretical 
a. The finding of this research will give a good information related to  the 
teaching reading technique at Junior High School 
b. The findings of this research will enrich the technique for teaching 
reading Junior high school. 
c. The finding of this research gives a profitable description to any 
further research which wants to study the same case as a reference. 
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2. Practical 
a. For the Students 
It can make the students to be more focus under teacher‟s in teaching 
learning process. 
b. For the Teacher 
By understanding the result of this study, the teachers will be able to 
use the good technique on teaching learning process.   
c. For the School 
It is hoped that this research is able to be used as a reference at MTs 
Klaten so that the English teachers get more advanced in improving the 
the good teaching technique. 
 
F. Definition of key terms 
In order to clarify the title A Descriptive Study on Teaching Reading 
at Seventh Grade Students MTs Klaten in Academic Year 2016/2017, the 
researcher gives the definitions of key words to avoid miss understanding. 
1. Teaching 
Sudjana (2010: 10) said that teaching is the operational of the whole 
curriculum which is happened at school when there are interactions 
between students arranged by the teacher to reach the purpose of teaching 
learning process  
 
 
 
7 
 
 
 
2. Reading 
Sawyer and Lipa in ( Alcantara R.D. et., al, 2003: 79), say that reading is a 
language process. It requires cognitive responses to print in association with 
the knowledge of the structure, gained through sociological experiences 
within one‟s environment. 
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CHAPTER II 
THEORITICAL REVIEW 
 
This chapter is intended to convey the underlying theories of the study and 
some earlier researchers concerning to the study. The underlying theorist consist 
of theoritical of classroom management, reading, teaching reading and previous 
study of the research. 
A. Theoretical Description 
1. Teaching 
Teaching and learning are causally tightly bound activities. The 
teaching learning process needs some components to prepare in order that 
the process runs well: the teaching objective, the curriculum and syllabus 
model, the role of teachers and students, the role of instructional design 
(material), and evaluation (Richards, 1985: 70). 
a. The Teaching Objective 
“The term „objective‟ is as a central point in the teaching learning 
process because it is the starting point of teaching learning process” 
(Nunan, 1989: 61). Tyler (in Nunan, 1989: 61) states “objectives are 
specified before contents and activities because their principal role is 
to act as a guide to the selection of the other elements in the 
curriculum”.  
Objectives can be useful, not only to guide the selection of 
structures, function, notions, tasks, and so on, but also to provide a 
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sharper focus for teachers, to give learners a clear idea of what they 
can expect from the teaching learning process, and to help in 
developing means of assessment and evaluation and so on (Nunan, 
1989: 62). Moreover, the objective in the teaching learning process is 
divided into two, namely, general instructional objectives and specific 
instructional objectives (Sardiman, 2001: 63-64). 
1) General instructional objective 
“General instructional objective is clarified from the curriculum 
used in the teaching learning process” (Sardiman, 2001: 64). For 
example, in Indonesia education system, the general instructional 
objective is clarified from the goal of national education, this is 
formulated in the education decree, which prevails. The decree, 
which is used, is the Decree of the Ministry of Education and 
Culture No. 2 / 1989, about the national education system 
(Sardiman, 2001: 64). 
2) Specific instructional objective 
“Specific instructional objective is conceived as students‟ 
target learning because the objective‟s formula is oriented toward 
to the students‟ needs” (Sardiman, 2001: 66). The specific 
instructional objective or students‟ target learning is also taken into 
consideration the basic knowledge of the students and the students‟ 
learning needs (Sardiman, 2001: 68).    
b. The Curriculum and Syllabus Model 
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“Curriculum in teaching learning process is concerned with 
principles and procedures for planning the teaching, it consists of 
determination of the purposes for those learners who need a language, 
the setting of objective, the development of syllabus, teaching methods 
and materials, the evaluation of the effects of this procedures on the 
learner‟s language ability” (Richards, et al. 1985: 70 – 71). 
“Syllabus model is used in teaching learning process by the 
teacher as teaching outline in giving the material to the students in 
classroom activities” (Richards, et al. 1985: 70 – 71). As a matter of 
fact, the content of teaching syllabus in general is about the description 
of the material which should be taught to the students, specifically it 
contains theme, goals of teaching, classroom activities either teacher‟s 
activity or students‟ and teaching media or instrument needed in 
teaching learning process, for example: textbook, picture, cards, song, 
game, role-play, radio cassette, pencil, chalk, white board, and so on 
(Richards, et al. 1985: 70 – 71). 
c. Learners‟ Role 
The learners‟ role is one of determining factors for the success 
of teaching-learning process (Richards, 1986: 77). Brand and Cadlin 
(1980) in Richards (1986: 77) describe learners‟ role within 
communicative methodology in the following term:  
The role of learner as negotiator – between the self. The 
learning process, and the object of learning – emerges from 
interacts with the roe of joint negotiator within the group 
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and within the classroom procedures and activities which the 
group undertakes. The implication for the learner is that he 
should contribute as much he gains, and thereby and learn in 
an interdependent way.  
 
Besides, Johnson and Paulson (1976) in Richards (1986: 23) 
spell out learner‟s role in an individual approach to language learning 
in the following terms: (1) Learners plan their own learning program 
and thus ultimately assume responsibility for what they do in 
classroom, (2) Learners monitor and evaluate their own progress, (3) 
Learners are members of a group and learn by interacting with others, 
(4) Learners tutor other learners, (5) Learners learn from the teacher, 
from other students and from other teaching sources. 
d. Teachers‟ Role 
Teacher‟s roles in methods are related to the following issues: 
(1) the types of functions teachers are expected to fulfil whether that of 
practice (director, counsellor, or model) for example, (2) the degree of 
control the teacher has over how learning takes place, (3) the degree to 
which the teacher is responsible for determining the content of what is 
taught, and (4) the intersectional patterns that developed between 
teachers and learners (Littlewood, 1981: 91-92). 
Meanwhile, Littlewood (1981: 92) also states the teachers‟ role 
as a facilitator of learning, as manager in the classroom; he may 
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perform as a language instructor, as consultant or advisor, and as 
communicator. These roles will be described as follows: 
(1) Teachers‟ role as facilitator, they must be ready to prepare 
everything that the students‟ need. 
(2) As a classroom manager, they must be able to manage the 
classroom activity of teaching learning process activity.  
(3) As an instructor, they are people who give order or direction to 
the students. 
(4) As a consultant, they give good advice to the students although 
students need or not, or if the students have problem. 
(5) As a communicator, they act to communicate with the students 
that they will wish to participate in the activity. 
 
e. The Role of Instructional Materials 
“The role of instructional materials within instructional system 
will reflect decision concerning with the primary goal of materials (e.g. 
to present content of, to practice content, to facilitate communication 
between learners, to enable learners to practice content without 
teacher, etc.)” (Richards, 1986: 25). The followings are function of 
instructional material within functional or communicative 
methodology quoted from Richards (1986: 25): 
1) The materials will facilitate the communicative abilities of 
interpretation, expression, and negotiation. 
13 
 
 
 
2) Materials will focus on understandable and relevance 
communication rather than on grammatical form. 
3) Materials will command the learners‟ interest and involve 
their intelligence and creativity. 
4) Materials will involve different type of text and different 
media; which the participants can use to develop their 
competence through a variety of different activities and tasks. 
  
 From those descriptions, teachers can know that materials play 
very important roles in classroom activities especially in teaching 
learning process because from the material itself teachers can plan their 
teaching and the classroom activity well (Richards, 1986: 25). 
 
2. Reading 
a. Definition of Reading 
Reading is a skill to get the meaning from words or symbols. 
Reading is one root to learn all the basis of English language such as 
grammar, vocabulary, speaking and pronunciation. On reading, the 
reader constructs various representations of the text that are important 
for comprehension. The representation include for example, the 
surface code (the exact wording of the text), the text base (idea units 
representing the meaning), and the representation of the mental models 
embedded in the text, (Polselli and Snow. 2003: 5-6). 
b. The Component of Reading 
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There are 5 components in reading (McDonald and Fisher, 2006: 
12): 
1) Recognizing and using individual sounds to create words, or 
phonemic awareness. Children need to be taught to hear sounds in 
words and that word are made up of the smallest parts of sound, or 
phonemes. 
2) Understanding the relationships between written letters and spoken 
sounds, or phonics. Children need to be taught the sounds 
individual printed letters and groups of letters make. Knowing the 
relationships between letters and sounds helps children to 
recognize familiar words accurately and automatically, and 
"decode" new words. 
3) Developing the ability to read a text accurately and quickly, or 
reading fluency. Children must learn to read words rapidly and 
accurately in order to understand what is read. When fluent readers 
read silently, they recognize words automatically. When fluent 
readers read aloud, they read effortlessly and with expression. 
Readers who are weak in fluency read slowly, word by word, 
focusing on decoding words instead of comprehending meaning. 
4) Learning the meaning and pronunciation of words, or vocabulary 
development. Children need to actively build and expand their 
knowledge of written and spoken words, what they mean and how 
they are used. 
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5) Acquiring strategies to understand remember and communicate 
what is read, or reading comprehension strategies. Children need to 
be taught comprehension strategies, or the steps good readers use 
to make sure they understand text. Students who are in control of 
their own reading comprehension become purposeful, active 
readers. 
 
3. Teaching Reading 
Burns and Ross (1984: 2) said that teaching students to become 
effective readers is an important goal of the compulsory years of 
schooling. It involves extending student‟s vocabularies and knowledge of 
the world, developing their knowledge of English grammar and their 
decoding skills, developing their reading fluency and extending their 
ability to comprehend what they read and view from the literal level to 
the inferential and critical levels. Teaching also means as giving the 
instruction to (a person): give person (knowledge, skill etc). Reading 
means to make comprehend the message of a text. So, teaching reading is 
giving instruction to a person in order to make comprehend the message 
of a text. The common classroom practices of teaching reading are like 
testing reading. Teachers usually provide the students with a reading 
selection and a number of questions dealing with the text to answer. Such 
a procedure in a reading class won‟t help the students develop their 
reading skills. To improve their ability to comprehend the text, therefore, 
teachers have to help students change their reading habits (reading word 
16 
 
 
 
by word, focusing too much attention on form, relying heavily on 
dictionary etc) by teaching those efficient reading skills. 
In teaching reading, the teacher guides the students to focus on 
every instruction. This is part of classroom management where teacher 
manage the instruction supposed they can be controlled and followed the 
reading process. The reading process takes place with a movement 
toward an end that is accomplished by going through all the necessary 
steps. Eight aspects of the processes combine to produce the reading 
product. The eight processes are sensory aspect, perceptual aspect, 
sequential aspect, experiential aspect, learning aspect, association aspect, 
thinking aspect, and affective aspect (Burns and Ross, 1984: 2-3). 
By the sensory aspect, the reader uses the eyes to focus on the 
printed page. By the perceptual aspect, it involves interpretation of 
sensory impressions that reach brain. By the sequential aspect, the reader 
should understand the existing differences between the first language and 
the foreign language especially in terms of grammar. In the experiential 
aspect, the reader uses his or her background and experience to 
understand the materials in the texts. In the learning aspect, the reader is 
expected to change his attitude and behavior to be better. In the 
association aspect, the reader is expected to be able to associate what he 
or she reads into good conclusion. By thinking aspect, the reader is 
demanded to make inferences, determines the author‟s purpose, evaluate 
the contents and also apply to the actual situation. By affective aspect, 
the reader is influenced to grow his interests, attitudes, and self-concepts. 
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After all the teaching reading process the most important thing is 
that reading assesment, where the assessment really useful for students 
such as (Hill, 1979:90): 
1) Help to develop precise, realistic ultimate and immediate objectives 
for the total reading program and classroom reading instruction by 
determining the current reading needs of the students by monitoring 
the usefulness of present objectives. 
2) Improve the students learning by providing feedback concerning the 
adequacy of pupil responses in specific reading-learning situations. 
3) Audit the student‟s normative status and progress toward 
instructional and developmental objectives through systematic 
appraisal of reading achievement. 
4) Identify the students encountering persistent and significant reading 
difficulty and provide a diagnostic basis for the treatment of those 
factors which are inhibiting this reading development. 
5) Improve reading program operations through the systematic appraisal 
of general and instructional content and procedures. 
6) Contribute to general professional knowledge about reading 
behaviour and development through the collection of quantified 
observations. 
7) Provide a means whereby the students may develop self-acceptance 
and self-direction in relation to life, academic, and reading goals. 
18 
 
 
 
To measure reading achievement, teacher should pay attention in 
some components of reading (Fauziati, 2002: 141-142), they are as 
follows: 
a. Mastering language and graphic symbols. Students can comprehend 
the lexical occurring in non-specialized writing and being able to 
derive the meaning of unfamiliar items. Students also understand to 
syntactical patterns and morphological of the written language and 
respond correctly to the graphic symbols of writing (Fauziati, 2002: 
141). 
b. Having good ideas. Students have to identify the writer‟s purpose and 
control ideas. They also have to understand the subordinate ideas, 
which support the thesis and draw the correct conclusions and valid 
inferences from what is given (Fauziati, 2002: 142). 
c. Mastering tone and styles. It means that students can recognize the 
author‟s attitude toward the subject and the reader. They also can 
identify the methods and stylistic devices by which the author 
conveys his ideas (Fauziati, 2002: 142). 
The good reader is one who can respond simultaneously and 
appropriately to the language, ideas, and stylistic s of mature writing, and 
more over can achieve these understandings with reasonable speed and 
fluency (Fauziati, 2002: 143). 
In teaching reading, there are three kinds of activity namely pre 
reading activity, whilst-reading activity and post-reading activity 
(Vrublevski, 2015: 16).  
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a. Pre-reading activity  
Pre-reading activity is an activity planned to prepare the 
students mental before they have the material. The teacher gives 
questions concerning with the passage in order to help the students 
focus on the points of the subject. They have to use their idea to 
predict what kind of subject they will discuss. 
b. Whilst-reading activity  
Whilst-reading is an activity to understand the text which is 
focused on the learning process. In this activity, it is preferable to 
present the questions first to the students. This idea is based on our 
daily life that we have to get the reason first before we form special 
activities. In whilst reading activity, there are seven skills that should 
be developed. The seven skills will be discussed as follows: 
 
1) Skimming    
 Consist of quickly running one‟s s eyes across a whole text 
to get the gist, so skimming gives the students advantage of being 
able to predict the purpose of the text. As Grelled (1999:19) states 
that when skimming, we go through the reading material quickly 
in order to get the gist of the reading text.   
2) Scanning  
In this activity, the students search quickly for some 
particular piece of information in the text, thus the purpose of 
scanning is to extract certain specific information without reading 
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through the whole text. The students may ask to look for the name 
or date, to find the definition of essential concept, or to list a 
certain number of supporting detail. 
3) Predicting skill  
This activity is the faculty of predicting or guessing culture 
clues, what is to come next, making use of grammatical, logical 
and structure.  
4) Reading between the lines  
 In this activity, the students can combine the information 
getting the idea from the text and getting ideas to developing the 
paragraph. The students using to answer the question correctly the 
student needs the skill of reading between the lines. 
 
5)  Reading for detailed information  
This activity, the students can read trough the text to get 
detail information from the text and then giving opinion about the 
text.  
6) Deducing meaning from context  
This activity is to get or guess the meaning of a new word 
based on the context.  
7) Reference skill    
 This activity is the ability to find the correlation among the 
sentence in paragraph by making use of special pronunciation. 
c. Post-reading activity  
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The last activity in reading is post-reading activity. Post-reading 
activity is systematic learning method to collaborate students‟ result 
after reading a text. The purpose of the activity is to give a chance to 
the students to apply what they have got from the text to make new 
activities. This stage (post reading activity) is also to help learnes to 
connect what they have rad with their own ideas and experience and 
perhaps to move fluently from reading to another classroom activity. 
After reading exercise deepen students‟ text comprehension and 
make reading experience memorable and fun. The teacher gives them 
a task. The  task is not about text but it is something beyond the text.   
Below are the sample of post  reading ideas (Davies in 
Vrublevski, 2015: 18): 
1) Discuss what was interesting or new in the text 
2) Discuss or debate the topic and the text if its controversial 
3) Do tasks on the language or structure of the text 
4) Summarize the text, either orally or in writing. 
It is significant to vary the types of the post reading activities 
in order to keep up motivation. 
 
4. Reading aloud 
Reading aloud is a form of communication in which a well-
prepared reader reads to an interested audience. Most people do much 
more silent reading than reading aloud. Nevertheless, there are many 
occupations and social situations in which people read aloud, e.g., reading 
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a report, the minutes of a meeting, instructions, something from a 
newspaper. Teaching is one occupation in which reading aloud canoften be 
useful, and not just with preschool and lower primary students. A key 
reason for reading aloud to students is to encourage a love for reading, 
silently or aloud. With specific regard to reading aloud, if teachers read 
frequently to students, they learn that reading aloud is for the enjoyment 
and the information of the listeners, not - as many students fear - a test of 
reading ability. 
Reading aloud is also one of the best ways of introducing learners 
to books, stories, and poems that they might otherwise miss. Teachers are 
not the only ones who can do reading aloud. When students read aloud, 
they can improve their fluency and pronunciation. There are many ways to 
organize students to read aloud. For instance, reading plays affords 
opportunities for purposeful oral reading. Oral reading is not the same as 
silent reading (Jacob, George,  2012) : 
a. Oral reading is slower; 
b. Each word is read, and read in order; 
c. There is no going back; 
d. Accurate pronunciation is important. 
Reading experts‟ views on reading aloud Many reading experts 
caution against having students read aloud. They raise several concerns 
(Jacob, George, 2012) : 
a. It is difficult to concentrate on meaning and pronunciation at the same 
time; 
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b. It is possible to pronounce words without understanding their meaning 
(known as "barking at print"); 
c. Reading aloud can encourage word-by-word reading, which is 
inefficient; 
d. It is often tedious and unproductive to have students listen to their 
peers' slow, inaccurate reading; 
e. Often, other students are not listening or reading along, but are 
reading ahead to practise in case they are called on to read; 
f. Some students find reading aloud to be very stressful. 
The majority view among reading experts seems to be that students 
should only read aloud after they have read silently and have understood 
what they are reading. Even Charles Dickens, who was famous for doing 
oral readings of his stories, would spend five days reading, scoring, and 
practising his own materials for a reading lasting only forty minutes. An 
exception to this injunction against oral reading without preparation would 
be if students' reading level in relation to the particular text being read is 
such they can read aloud without difficulty or reduced comprehension. 
Another exception would be unrehearsed individual reading aloud to the 
teacher when the teacher and a student are working together to diagnose 
and remedy weaknesses in reading. 
There are found the techniques for reading aloud can be seen below 
(Jacob, George. 2012), 
a. Be prepared to define new words, this does not have to be a formal 
definition; paraphrases, gestures, and pictures can be used; 
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b. Give the title and author;  
c. Read with feeling and variety; 
d. Make sure the listeners can comfortably see the reader; 
e. Maintain eye contact; 
f. Stop at interesting places; 
g. Pay attention to whether your audience is paying attention and 
understanding. 
h. Encourage student participation, e.g., predicting 
i. what will happen next, supplying words. 
 
5. Reading Comprehension 
Howell (1993: 182) writes that comprehension is the act of 
combining information in passages with prior knowledge in order to 
construct meaning. Comprehension, therefore, takes place as a person is 
reading and comprises the set of skills that lets him find information and 
understand it in terms of what is already known. In this statement he 
emphasizes the importance of prior knowledge and the reading skills in 
order to find information in the text. 
Kennedy (1981: 9-10) states that there are some language 
competencies which lead to success in reading comprehension.  
a. Ability to use complete sentence in asking or answering question, and 
describing events within the student experiential background,  
b. Capacity and desire to learn, remember, and use new words in 
conversation and discussion,  
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c. Ability to speak clearly, effectively, and without hesitation of familiar 
topics,  
d. Ability to understand, remember, and summarize the materials in the 
text, and  
e. Skill in selecting words that convey the exact meaning intended. 
A passage can be read by varying degrees of understanding. The 
scale of comprehension runs from practically meaning to what might be 
referred to as complete understood material on a number of different 
levels. They are: literal comprehension, interpretive comprehension, 
critical reading, and creative reading.  
a. The first level is literal comprehension. The basis of literal 
comprehension is recognizing stated main ideas, details, causes and 
effect, and sequences. It is important because it is as prerequisite for 
higher-level understanding. 
b. The second level is interpretive comprehension. Here, skills for 
interpretive reading includes:  
1) Inferring main ideas of passages in which  the main ideas are not 
directly stated,  
2) Inferring cause-and-effect relationships when they are not directly 
stated,  
3) Inferring referents of pronouns,  
4) Inferring referents of adverbs,  
5) Inferring omitted words,  
6) Drawing conclusion. 
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c. The third one is critical reading. It is evaluating written material, 
comparing the ideas discovered with known standard and drawing 
conclusions about their accuracy, appropriateness, and timeliness. The 
critical reader must be an active reader, questioning, searching for 
facts, and suspending judgement until he or she has considered all of 
the material.  
d. The last level is creative reading. It involves going beyond the 
material presented by the author. It requires readers to think as they 
read. To help students acquire the skill of reading creatively, teachers 
should model the thought process involved (Burns, 1984: 177-198).  
Kennedy (1981:200-204) introduces some activities which can be 
used to develop comprehension. They are discerning fact and ideas, 
relating and interpreting facts and ideas, and retaining and recalling. 
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a. Discerning fact and ideas means the ability to find or recognize ideas, 
or bits of information in printed materials depends on perceptual skill.  
b. Relating and interpreting facts and ideas means making one 
correlation between background or experiences of the reader and the 
text. Here, in order to get maximum value from the ideas reading 
matter, concept must be remembered, organized, related to knowledge 
already in the reader‟s needs.  
c. Retaining and recalling means using locate, analyze, select, remember, 
and recall information to enhance their own thinking and to increase 
the understanding background for learning on increasingly higher 
levels. 
 
B. Previous Study 
The first research did byWindy (2005) entitled “The Obstacles And 
Advantages of Teaching Reading Using Communicative Approach to the 
Second Year Student of SLTPN 2 Blora”. Her research was descriptive study 
and the result of her study was (1) the implementation of teaching reading 
using communicative approach in teaching reading contains (a) the procedure 
of teaching-reading using Communicative Approach which contains the goal 
of teaching and learning process, syllabus model, the role of material, 
teacher‟s role, and student‟s role, (b) the activities of teacher and students in 
the classroom, and (c) the technique of teaching-reading using Communicative 
Approach; (2) the advantages of teaching reading method using 
communicative approach in SLTP N 2 Blora are: the students as subjects are 
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more actively involved in the learning process, and the students may express 
their own language; (3) the obstacles of teaching-reading using 
Communicative Approach complies students‟ competence, teachers need extra 
time, and the materials to be taught. 
The second research did by Anik Suryaningsih (2005) with her 
research entitled “Descriptive Study On The English Reading Test for the 
Sixth Level Students Of SD Jetis 01 Sukoharjo in Academic Year 2002/2003, 
2003/3004, 2004/2005”. Her research was descriptive research and the result 
of her study was From the research finding, it is found that the relevance of 
the English Reading tests to the themes in curriculum; in 2002/2003 academic 
years, 2 themes (33,33%) are relevant and 4 themes (66,67%) are irrelevant 
with 4 relevant questions (40%) and 6 irrelevant questions (60%). In 
2003/2004 and 2004/2005 academic years, all of the themes and the questions 
appear are relevant to the syllabus (100%). About the forms of texts in reading 
comprehension test, all of the English reading tests on the three academic 
years are not relevant with the theory of the forms of reading texts. It is found 
that from the three academic years consist of 13 words (reading test of 
academic year 2002/2003, summative tests, semester 2, page 6, number 42), 
and the longest one consists of 60 words (reading test of academic year 2003 / 
2004, national final test, page 8, number 47). About the instructions, all of 
them are clear and understandable enough for the students and it tends to be 
similar in every academic year. Here, it is also found that there are two types 
of the reading test questions that appear, those are multiple – choice test and 
essay test. 
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From the previous study above there have been similarity and 
difference between these studies. The similarity is that all the study uses 
reading as the subject, and the difference is that the researcher focused on 
teachig reading technique. It is different with Windy, where she analyzed 
reading focused on the obstacles and advantages of teaching reading using 
communicative approach and Anik Suryaningsih where she analyzed reading 
focused on English Reading Test. 
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CHAPTER III 
RESEARCH METHODOLOGY 
In this chapter, the researcher discusses the methods applied in the research. 
The researcher explains about research design, the setting of the study, source of 
Data, technique of collecting data and data analysis. 
A. Research Design 
Qualitative research is a type of research that does not include any 
calculation or enumeration by using descriptive research. Qualitative 
research studies were designed to obtain information concerning the current 
state of phenomena.  It is a type of research which does not include any 
calculation or enumerating and basically the research more focused on the 
nature inquire (Moleong, 1989: 3). More detailed, Moleong (2001: 5) also 
defines that qualitative is based on efforts to build object views that is 
searched accurately, formed by word, holistic picture and complicated. The 
researcher wanted to describe the teaching reading at Seventh Grade Students 
MTs Klaten in Academic Year 2016/2017. 
B. Setting of the Study 
1. Setting of Place 
This research was carried out at MTs Klaten. It was located at 
Jln. Ki Ageng Gribig No.7, Gergunung, Klaten Utara, Kabupaten 
Klaten, and Central Java. 
2. Setting of  The Time 
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Settings of the time consist of the time in academic process such as 
(collecting proposal, collecting the paper and the time where 
researcher did the observation on the field (observation, 
documentation, and interview). The setting of time held on April 5
th
 
2017 until finished.  
3.1 Table of the Schedule of the Research 
 
 
 
 
 
Activity 
April May June  July  
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
Observation V  V               
Proposal        V V        
Conduct the 
research 
    
     V  V  V  V     
Collecting and 
analysing the data 
    
     V V V V    
Writing the thesis 
process 
    
      V V V V V  
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C. Source of the Data 
The main data sources in this research were are informant and 
documentation. Bodgan and Biklen (in Moleong, 2002:73) cite that data refer 
to the rough research materials collected from the world they are studying they 
are particulars from the basic of analysis. Thus, source of the data was a 
subject from where the researcher can draw the data from the research 
analysis.  
1. Informant 
The Informant was the English teacher of seventh grade students of 
MTs Klaten as the subject of the research. The teaching reading at seventh 
grade students MTs Klaten in academic year 2016/2017 to give valuable 
and related information. 
2. Study Document 
Documentation was technique of collecting the data. This research 
used some documents such as picture, audio and file. The researcher took 
the data of seventh grade students of MTs Klaten in academic year 
2016/2017.  
 
D. Technique of Collecting the Data 
The techniques of data collection were observation, interview, and 
documentation. The detail information can be classified as follows: 
1. Observation 
Observation is the action to watch in one object by using the whole 
five sense which consists of watch, smell, hear, sense and taste, 
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(Arikunto, 2006: 156). It can be concluded that observation meant a 
technique of collecting data by observing the subject of research directly. 
Through observation, the researcher made notes and some important 
events in the English teaching related to teaching reading employed at 
Seventh Grade Students MTs Klaten in Academic Year 2016/2017. 
2. Interview 
Arikunto (2006: 155) said that interview also called as the dialogue 
did by the interviewer and interviewee. In this case, the researcher did 
interview with the teacher and the students to get complete and credible 
data to know their response to the teaching English by using writing 
theory. The researcher prepared some questions for interview that will be 
answered by the respondents. 
3. Documentation 
Documentation technique is the technique where all data needed 
was taken from the document or the library material, the data needed all is 
written (Rianto, 2004: 61).  There were various kinds of documentation 
data; it can be in the form of records and documents. In this research, the 
researcher took documents such as the teacher material (reading tasks), 
lesson plan syllabus, field note, and photos. 
 
E. Technique of Analyzing Data  
The technique for analyzing data of the research was descriptive 
qualitative research. The following are qualitative data analysis (interactive 
model) proposed by Miles & Huberman (1985: 21): 
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Figure 3.1 Miles Huberman Interactive Models 
1. Data Reduction  
Data reduction meant summarizing, choosing and focusing the 
important things of the data. It was intended to find the patterns of the 
finding based on the social phenomena that happen in the field. The 
process was selecting, abstracting, and transforming field notes, interview 
transcriptions, or other raw data. Here, the researcher reduced the data 
from the entire data taken from the observation, interview and document.  
2. Data Display 
Data display was organizing and describing the data from data 
reduction. It was intended to help in understanding the phenomena of the 
happening. In displaying the data to describe the social phenomena that 
happen in the field, it was not only used narration, but also it may uses 
graphs, charts, and matrices (Miles & Huberman, 1985: 16) 
3. Conclusion Drawing/Verification  
Data 
Collection 
Data 
reduction  
Data Display  
Conclusions: 
Drawing verification 
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The conclusion of a study is a research finding. Conclusion 
drawing or verification was done if the data collected and analysed were 
supported by valid, consistent and enough data.  
F. Trustworthiness of the Data 
The validity of this research used triangulation. Triangulation is the 
technique of examining the trustworthiness of the data which uses the things 
outside the data in order to examine the data and to be comparer of the data. 
(Moleong, 2002: 178). According to Denzin (1970) extended the idea of 
triangulation beyond its conventional association with research methods and 
designs.  He distinguished four forms of triangulation:  
1. Data Triangulation 
The use of variety data sources including time, space, and persons 
in a research. Data triangulation was the process rechecked and compared 
information by researcher which obtained in different source. For 
example, it has done by comparing observation data with interview data 
result, comparing what the informant said, and comparing circumstance 
and perspective of different people toward the similar event. 
2. Investigator Triangulation 
The ability to confirm findings across investigators without prior 
discussion or collaboration between them can significantly enhance the 
credibility of findings. Investigator triangulation was particularly 
important for decreasing bias in gathering, reporting and analyzing the 
data. 
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3. Theory Triangulation 
Theory triangulation was the use of multiple theories when 
examining a situation or phenomenon. The idea was to look at a situation 
or phenomenon from different perspectives, through different lenses, with 
different questions. The different theories did not have to be similar or 
compatible, in fact the more divergent they were, more likely they were to 
identify different issues. 
 
4. Methodological Triangulation 
Methodological Triangulation was the use of multiple methods to 
conduct a situation or phenomenon. The intention is to decrease the 
deficiencies and bias that come from any single method. These types of 
triangulation technique was similar to the mixed method approaches used 
in social science research, where the results from one method were used 
to enhance, augment and clarify the results of another.  
On this research, the researcher used data triangulation, because the 
data used by the researcher were different one each other in which consist of 
informant and other source of data. Theoretical triangulation because the 
researcher uses more than one theory as guidelines even though she only uses 
one theory for analyse the teaching reading.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
In this chapter, the researcher is going to present the data analysis and 
discussion which used to answer research question, which have been collected 
from the observation, documentation and interview. The important point of this 
chapter is to describe the technique of teaching reading are employed at Seventh 
Grade Students MTs Klaten in Academic Year 2016/2017. 
A. Research Finding 
1. The Description and Implementation Teaching Reading was employed at  
Seventh Grade Students MTs Klaten in Academic Year 2016/2017. 
Teaching reading at Seventh Grade Students MTs Klaten in 
Academic Year 2016/2017 used 2013 curriculum. The teacher used 
regular package book and she also used students‟ worksheet book. In 
teaching reading the teacher planned the material through her lesson plan 
for each meeting. While on teaching reading that was observed by the 
researcher on May 15
th
 until 24
th
 2017, the teacher taught reading 
descriptive text and the topic was “Teacher” and “Animal”. In teaching 
reading, the teacher usually applied grouping, outclassical or discussion by 
arranging the students‟ sit in a form of U as a teaching technique. Based on 
the interview with Mrs.Indah Ekiyanti (English teacher), May 24
th
 2017, it 
showed that teaching technique on teaching reading was common and 
became the basic teaching technique in the Seventh Grade Students MTs 
Klaten. The English teacher in MTs Klaten did not have certain teaching 
method, she said that the most important in teaching reading was reading a 
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alot to fix the students‟ pronounciation. The teacher also said that teaching 
reading in MTs Klaten only focused on practice and taught the students to 
read loud. In a specific formulation, below are the teaching reading used 
its competence based on 2013 curriculum. 
a. Observing 
1) The students write some of descriptive text about person, animal, 
and thing, short and simple from all sources, by using right spell. 
2) Student‟s read and listen the texts to understand the content. 
3) By the guidance of the teacher, students able to identify the social 
function, text structure (main idea) and figurative language on 
every text. 
b. Questioning  
1) By the guidance of the teacher, students ask about social function, 
text structure and figuirative language on every texts. 
c. Informing  
1. Collaborative, students find and gather descriptive text about 
person, animal, and things short and simple from all sources 
including internet, film, newspaper, magazine, text book, etc. 
2. Students read from all source including text book to know social 
function, text structure, and figurative language from descriptive 
text about person, animal and thing. 
3. Students read all descriptive text about person, animal, and thing 
which is collected briefly by identifying and mentioning: 
- Social function of the text.  
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- The name of the person, animal, thing which is described. 
- Person‟s characteristic, animal, and thing which is described  
- Person‟s action, animal, thing which is described 
- Vocabulary, language, utterance, diction, spell, and punctuation  
4. Collaborative, student‟s imitating the sample to make descriptive 
text short and simple about person, animal and thing to get 
different social function, text structure, and figurative language 
based on context.  
d. Asociating 
1) Students comparing the social function, text structure (including 
main idea and detail information) and figurative language from 
several descriptive text about person, animal, thing that has been 
collected from the sources. 
2) Students get the feedback from teacher and friends about social 
function, text structure and figurative language using in descriptive 
text.  
e. Communicating 
1) Students able to make descriptive text short and simple about 
person, animal and thing in student‟s daily life at home, class, 
school and around in English by using text structure and figurative 
language that is suitable with real social function. (Proud, 
introducing, identifying, complementing and criticizing). 
2) Students tells some of descriptive text that has been read to their 
friends by reading loud, writing, publishing in madding, question 
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and answer, discuss each point of view about the description 
content. 
3) Student‟s tries to speak smoothly by utter, diction, intonation and 
write with good grammar and punctuation. 
4) Students discuss the problems that appear in making descriptive 
text about person, animal, thing and write it down in simple journal 
in Indonesia. 
 
 The researcher found the implementation that was used by the 
teacher in teaching reading, the researcher did the classroom observation 
in four meetings, which were May 15
th
 until 24
th
 2017. 
a. Classroom Activities 
There are three elements needed to present in a language classroom 
on teaching reading and there was classroom management used by the 
teacher. The three elements are called opening, activity and closing 
(Kottler, 2009: 148).  
1) Opening 
It was the first sequence of teaching learning process in the 
classroom. The goal of opening was to get the students‟ interest 
toward the materials that will be learned. Here the teacher tried to get 
the whole attention from the students in order to make the students‟ 
focus. The teacher gave the reading material „descriptive text‟ for 
student.  
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2) Activity 
It was the second session where the students asked to be focus 
on language and how it was constructed. In other word, the learning 
activities were the point where the student gets some knowledge 
about the lesson from the teacher‟s explanation about reading. In this 
session, the teacher gave the entire materials and the task, then the 
students did the task or other practice. There were also activity 
where the teacher also tried to be closer to the students‟ in order to 
make then get the better material. 
3) Closing 
In this session the teacher closed the meeting, the activities of 
closing activity as asked the students question about what the 
material that the students didn‟t understand. The teacher also gave 
short review about the previous material and also gave appreciation 
for all students. 
b. First Observation 
The first observation has been conducted on May 15
th
 2017 
1) Opening 
The teacher came into the classroom followed by the 
researcher and greeted the students by said “how are you today” 
and “Assalamu’alaikum wr.wb, good morning students”. The 
students answered by saying the greeting. Then the teacher asked 
them to pray together and continued the lesson. After opened the 
42 
 
 
 
class, the teacher started the lesson by check the student‟s 
attendance list. Then the teacher introduced the researcher and 
what the teacher would do in the class. The teacher mixed the 
English with Indonesia supposed the students to be able to accept 
the teaching learning material easily. 
In this step, the teacher prepared the student physically and 
psychologically to follow the teaching learning process. The 
teacher gave a question related with the previous study and the 
present material. The teacher also told the students to read a lot, 
reading comprehension, and explained about pronunciation. The 
teacher gave them the text about “teacher” to the students one by 
one.  
2) Activity 
The teacher then asked them to read the text loud one by 
one, but she did not asked all the students to read. The teacher 
considered that she could not play with the time, because reading 
really spent a lot of times. The teacher asked 6 students to read 
loud and then she asked the other student‟s to listen and correct it 
after one students read the text. After the teacher asked them to 
read, then she asked the students to translat it per paragraph. They 
had to translat it on their book and discuss it with their friend.  
In this activity, the teacher used the time management in the 
teaching reading. The teacher showed that she wanted to use the 
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time perfectly by arranging the teaching reading in group and 
discussion. 
There were little bit problem to some students that did not 
pay attention on teaching learning process. The teacher warned 
them and sometimes she moved them into other sit and put them 
togeher with the quiet student. 
Then the teacher started to explain about descriptive text 
where there were generic structure in it. The teacher explained that 
descriptive text were build from identifiion and description. She 
was also told them that descriptive text always used simple present 
tense, adjective, to be, descipting thing or person, and usually used 
attractive sentences. After the teacher explained about the material, 
then she asked them to repeat the material that she has explained. 
The teacher asked them to find the generic structure in the 
text “teacher”. The teacher asked them to discuss it with their next 
friend supposed to be easy. The teacher also tried to be close with 
the students especially for students that was not good enough in 
English and she asked other students to help them by taught them 
slowly. The teacher considered that, she could not controlled them 
one by one if she wanted to gave all materials finished in the right 
time. Then, she tried to arrange them by using other students who 
have good ability in English to help other students. 
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Then after the students finished their work, the teacher asked 
them to represent their work. The teacher chose one student that 
she thought really need to learn English especially reading. To 
arrang the time the teacher did not ask all students to read, she only 
asked 7 students (per group) to read and presented their work.  
The last activity did by the teacher, was she asked the 
students to ask about the materials, it could be the difficult words, 
or others. Before the teaching learning process finished, the bell 
was rang and the time of teaching reading finished. 
3) Closing 
The teacher then closed the teaching learning by saying thank 
you and she gave the feedback related with the teaching learning 
process by giving a reward to students. The teacher asked them to 
learn again especially about new word and how to pronounce it, 
they could ask their friend if they were shy to asked her. Then the 
teacher gave the students the individual taken home work to make 
descriptive text about person freely for the next meeting.  
Then the teacher closed the lesson by saying 
“Wassalamu’alaikum wr.wb”. 
c. Second Observation 
The second observation has been conducted on May 17
th
 2017 
1) Opening 
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The teacher entered the class followed by the researcher. As 
the usual activity, she opened the class by greeting the students and 
asked “how are you today” and “Assalamu’alaikum wr.wb”. The 
students answered “Wallaikum Sallam wr.wb”. The teacher 
checked the student attendance list to find to know the student who 
was absent on that day. Then the teacher prepared the student 
physically and psychologically to follow the teaching learning 
process, while gave motivations to them. The teacher then gave a 
question related with the previous materials to the students. 
In this session, the teacher again wants to repeat the same 
material descriptive text but different topic about “Animal”. The 
teacher then asked them to remember about the previous material 
of descriptive text, related to the meaning and the generic structure 
of descriptive text. 
2) Activity 
In this session the teacher tried to make a different teaching 
method. Firstly, she asked two students to explain about 
descriptive text. The two students can answer eventhough they 
could not explain it perfectly, but the most important thing was, 
they still remembered about the previous material. The teacher 
appreciated it and said “good and please learn again”. She tried to 
use a game and the teaching learning process was not conducted in 
class but out class. There place was where it could be used as a 
practice teaching, in a small yard behind the class. Before the 
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students came out from the class, the teacher told them about the 
material that she wanted to teach. She was still focused on 
descriptive text “Animal” as a theme.  
Then the teacher ask them to go to the field little bit faster, 
because she wanted the material could be finished on time. The 
rule of game was, the students should run to take a paper with 
generic structure, while the other students made a circle until the 
other students got the paper. Then the teacher gave the students 
who get the paper the text and asked them to find the generic 
structure within the text and read it loud in the middle of the circle. 
Then the teacher said “I want you to do more action rather than 
make so much noise” (aku ingin kalian aktif kerja daripada banyak 
bicara dan ramai). This was part of her instruction management 
and also time management where she wanted to use the time 
perfectly. The teacher gave the students to think for 2 minutes to 
find the generic structure of the text. In the middle of the game, the 
teacher always gave them motivation by shouting “Helloooow....., 
focus, focus”. In this activity, all of students got their turn to read 
the text, so it could be seen that the teaching reading in second 
meeting was run well. It showed that the teacher could manage 
time through game, eventhough she did not use correct on every 
reading activity. The most important thing was that all students be 
able to read loud.  
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After finishing the game, the teacher asked the students to 
come into class. She told the students that with this activity they 
could remember easier about the words that they have read. The 
moment in game acitivty could enhance the students‟ 
memorization. The teacher also said “You can learn English with a 
lot of things” (jadi kalian bisa belajar bahasa inggris dengan 
berbagai macam cara)”, with this, the teacher told the students that 
they can learn English not only in class but everywhere. 
3) Closing 
Then the teacher finished the teaching learning process. She 
closed the lesson by gave the feedback related to the teaching 
learning process, such as: You did a great job today, I’m very 
happy with your activity, thank you very much for your 
participation.  The teacher also gave a home work related to 
descriptive text and generic structure. Then the teacher closed the 
meeting by saying “Wassalamu’alaikum wr.wb” 
d. Third Observation 
The third observation has been conducted on May 22
th
 2017 
1) Opening 
That was Monday and the class was started at 07.45 after 
ceremony. As usual, the teacher said “Assalamualaikum Wr.Wb. 
and good morning” and all the students answered the teacher 
greeting. The teacher also said “How are you today”. The teacher 
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absent the students to control the student‟s atmosphere supposed to 
be focused. Then the teacher attracted the student‟s attention by 
asking “What was our previous material?” And the students 
answered “Descriptive text”. Then the teacher said “I don’t want to 
ask again about descriptive text, I hope you all learn at home” 
(saya tidak akan bertanya lagi tentang descriptive teks, jadi saya 
harap kalian sudah belajar semua dirumah). 
 
2) Activity 
In this session, the teacher did the regular teaching method 
where she was more focused on practice. Then the teacher 
continued the teaching learning process by asking the students to 
open the LKS. There was text about person (identification) about 
girls who introduced herself and her family, for example: My name 
is Yuliana, I‟m 22 years old. Mr Sujana is my father, etc. 
First the teacher came close one by one to the students, and 
then she tried to give the example of the identification. Then, she 
touched one of her students on her shoulder. “OK you Maya 
explain about yourself, your full name, your nick name, your age, 
your hobby, etc, Ok please all listen your friend” (Ok maya 
sekarang coba kamu identifikasikan diri kamu dari nama lengkap, 
nama panggilan, usia kamu, hobi kamu, dan lain-lain. OK yang 
lain tolong dengarkan temanmu), the teacher tried to control them 
by instructing them to listen and she also tried to involve 
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physically with the students by touching their shoulder. Then, the 
teacher asked the students to read the text together and continued 
with the students based on the rows from to back one by one. 
Sometimes the teacher also pointed them randomly. In this 
activity, the teacher wanted the students to read loud even though 
together. Here, the teacher wanted them to be easier to read and 
not being intimidated. After the reading activity finished, the 
teacher asked them to do the tasks on the LKS based on the text, 
and it could be in group or discussion with their pairs. The teacher 
also asked them to write the new vocabulary or difficult word and 
they have to find it on the dictionary and wrote it down also in 
their book. The teacher also asked them to read the word in front 
of the class one by one. This was the practice session where the 
students have to read loud and did the task. 
 
3) Closing 
A few minutes before the lesson ended, the teacher asked the 
students to collect their work on the teacher‟s desk. While 
collecting the works, the teacher kept trying to remind the students 
to always learn to read. The teacher also tried to remind them 
about the previous material and the new word that they‟ve founded 
and explained carefully. The bell was rang and the lesson ended, 
then the teacher said “Wasalamualaikum wr.wb” and “see you 
next”. 
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e. Fourth Observation 
The fourth observation has been conducted on May 24
th
 2017 
1) Opening 
The teacher came into class on time and as usual the teacher 
said “Assalamualaikum wr.wb and good morning students”. The 
students answered it together. The teacher also asked whether there 
were students who absent on that day but no one absent. The 
teacher still tried to control the class by attracting the student‟s 
attention by asking are ready for today’s lesson? And the students 
answered by saying ready!. The teacher also said that this was the 
last material about descriptive text, but she still wanted the 
students to keep learn about all materials. 
2) Activity 
In this session, the teacher started the lesson by giving them a 
sheet of paper where there was a text entitled “My kitchen”. The 
sample of the sentence in the text such as: My kitchen is very 
simple, it has some equipment, there are stove, knife, spoons, 
forks, plate, mixer, freezer, pan, cup etc. The teacher applied the 
reading a lot and comprehension teaching method. Firstly, the 
teacher gave the sample in how to read the text and she asked the 
students to listen it carefully.  
The same activity used by the teacher like previous meeting. 
She walked around the students and she touched the student‟s 
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shoulder to pint. Then she asked the students that she just touch to 
imagine their kitchen and then she asked them to tell what kind of 
stud within the kitchen and she is also asks them to explain the 
position of it. The teacher gave them the sample; “My kitchen is so 
clean, there is a pan on the stove. But there is some dirty plate that 
hasn’t wash yet.” By this, the teacher tried to show the 
identification of the kitchen as the sample of the text. The teacher 
also asked two students to identify their kitchen orally to guide 
them into the theme of the text. After the teacher gave the example 
in how to read the text, then she asked the students to follow her 
after she read sentence by sentence. Then she pointed the students 
to read the text one by one randomly. Under the text there was task 
and she asked the students to do the tasks. Then after all students 
finished doing the tasks, the teacher asked them to discuss it 
together. Then the teacher shared a sheet of paper to students once 
more. Within the text there was cross words based on the text and 
the students must fill it. After they finished the work, they must 
collect it and gave it to the teacher. Then the teacher tried to read 
the text once again supposed the students able to remember the 
material. The teacher focused on the difficult words and the 
students must remember it also. The teacher also translated the 
difficult word into language Indonesia.  
3) Closing 
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The Bell rang and the teacher ended the lesson. Then she 
reminded the students to learn how to read and prepare for the next 
material. The teacher asked them to remember it and learn it 
because sometimes she will ask them again in a certain class 
meeting. She said thank you and appreciated them for following 
the lesson good. Then she closed the lesson and said 
“Wasalamualaikum wr wb”. 
 
2.  The technique of teaching reading employed at Seventh Grade Students 
MTs Klaten in Academic Year 2016/2017 
 From the fourth meeting it can be found that technique of teaching 
reading employed at Seventh Grade Students MTs Klaten in Academic 
Year 2016/2017 was reading aloud through grouping and disscusion 
teaching technique.  
 Reading a loud is one of the teaching reading technique that is 
usually implemented for beginers. At Seventh Grade Students MTs 
Klaten, the teacher tried to kept focusing the students to read loud, 
supposed they get used to read loud not only on reading but every they 
learn English language. The reading aloud employed by the teacher 
through several steps: 
1. Preparing the new words. 
In preparing the new words the teacher has already prepared the 
new words from the text that she gave to the students on every 
meeting, such as “Teacher” for the first meeting, “Animal” for the 
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second meeting, about person (Identification) on the third meeting, and 
“My kitchen” at the fourth meeting. The new words used by the 
teacher as a task and they have to work it after they finish reading the 
text.  
The teacher said that. 
 Biasanya setiap teks pasti ada tugas untuk menemukan arti dari 
kata-kata baru atau kata-kata sulit yang sudah saya sediakan. Maka 
dari itu saya bebaskan mereka menggunakan kamus. 
 
 Usually on every text i made there were tasks that they have to do 
like found the meaning of the new text that already exist. So i gave the 
chance to find it on dictionary. 
 So based on the above interview, it can be found that teacher has 
prepared new words or difficult words as a task. The students must 
found the meaning of the words by using dictionary. 
 
2. Giving the title and author. 
In every the teacher gave the text, she always gave them the 
information about the text, such as the title and the author, and if there 
is not the author, the teacher gave them know the name of the source. 
This is supposed the students have their imagination first about the text 
before they read it. It can help them to understand the content of the 
text.  
The teacher said that: 
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 Ketika saya memberikan text yang terpenting adalah siswa tahu 
teks apa yang saya berikan. Mereka akan lebih mudah membayangkan 
isi teks itu kira-kira seperti apa. Jadi ketika mereka membacanya 
mereka bisa lebih mengerti bagaimana mereka membaca yang baik. 
 
 When i give them the text, the most important thing is that they 
know what kind of text that i given. They will imagining the content of 
the text easier, so when they read it, they can feel it and know it how to 
read the text good. 
From the above interview, it can be found that by showing the 
description about the text, it will help the students‟ imagination about 
the content of the text. This is part of the technique of reading aloud 
that can make the students read loud. 
 
3. Read with feeling and variety 
Read with feeling and variety also part of reading aloud technique. 
With this action, the students will be able to feel comfort with the text 
and comfort in read the text.  
The teacher said: 
 Saya mengajarkan supaya siswa membaca keras tetapi tetap 
santai, jadi tidak ada tekanan ketika membaca. Dengan memahami isi 
teks mereka akan mengerti bagaimana membaca yang baik walaupun 
cara membaca mereka belum benar dalam bhasa inggris. 
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 I ask the students to read loud and comfortable, so there is no 
pressure when they read the text. By understand the content of the text 
they will understand how to read good even though they are not right 
in English. 
Based on the above interview it can be found that the purpose of 
read with the feeling is that to make the students comfortable and 
understand the content of the text easier. So, this step can make the 
students able to do both actions, read aloud and read comfortable. 
4. Encourage student participation 
This session is part of making the students more active even 
though they are not reading. This is the action where the listener must 
do their job also as good listener by listen carefully, paying attention 
on the reader and every words they read, and do the work that the 
teacher has asked.  
The teacher said: 
Nah tugas untuk yang tidak membaca tidak hanya mendengarkan 
terus menunggu sampai selesai temannya membaca, tetapi mereka 
juga harus fokus mendengarkan dan mempelajari apa yang mereka 
dengar. Sambil mereka mendengarkan terkadang saya juga meminta 
siswa yang mendengarkan untuk mencari kata-kata yang kiranya tidak 
benar ketika dibaca. Jadi mereka harus tetap fokus. 
And for listeners they have not only listen, but they have also focus 
in listening their friends, so they have to be focused and learn every 
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words they‟ve heard. While they listen their friend sometimes i asked 
them to find the words that is not right whe their friends read it. 
The above interview showed that the teacher also focus on the 
other students that are not read (listeners). They have to be more focus 
because they have also participating even though as listeners. So, the 
teacher sometimes gave them task to find words that is not right when 
their friend pronounce it. 
 
B. Discussion of the Finding 
The observation finding showed that the technique of teaching reading 
was employed at Seventh Grade Students MTs Klaten in Academic Year 
2016/2017 run well. The teacher of MTs Klaten focused on read loud as 
teaching reading technique and grouping and discussion as teaching technique. 
In this research the researcher observed the technique of teaching reading, 
where the teaching reading held on four meetings and the material were 
descriptive text (identification of things, animal, person and place). After 
doing the obsevation, interview and documentation, the researcher found that 
the reading aloud applied on teaching reading consists of 4 steps, preparing 
new words, giving the title and the author, read with the feeling and variety 
and encourage stundent‟s participation. 
a. Preparing the new words 
In preparing the new words the teacher has already prepared the 
new words from the text that she gave to the students on every meeting, 
such as “Teacher” for the first meeting, “Animal” for the second meeting, 
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about person (Identification) on the third meeting, and “My kitchen” at the 
fourth meeting. The new words used by the teacher as a task and they have 
to work it after they finish reading the text. Teacher has prepared new 
words or difficult words as a task. The students must found the meaning of 
the words by using dictionary. 
 
b. Giving the title and author 
On every the teacher gave the text, she always gave them the 
information about the text, such as the title and the author, and if there is 
not the author, the teacher gave them know the name of the source. This is 
supposed the students have their imagination first about the text before 
they read it. It can help them to understand the content of the text. By 
showing the description about the text, it will help the students‟ 
imagination about the content of the text. 
 
c. Read with feeling and variety 
Read with feeling and variety also part of reading aloud technique. 
With this action, the students will be able to feel comfort with the text and 
comfort in read the text. The purpose of read with the feeling is that to 
make the students comfortable and understand the content of the text 
easier. So, this step can make the students able to do both action, read 
aloud and read comfortable. 
d. Encourage student participation 
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This session is part of making the students more active even though 
they are not reading. This is the action where the listener must do their job 
also as good listener by listen carefully, paying attention in the reader and 
every words they read, and do the work that the teacher has asked. The 
teacher also focused on the other students that are not read (listeners). 
They have to be more focus because they have also participating even 
though as listeners. So, the teacher sometimes gave them task to find 
words that is not right when their friend pronounce it. 
There are relevance between this research with other previous research, 
such as the research from Windy (2005) and Anik Suryaningsih (2005) where 
all relevance by showing the same teaching method of reading using 
communicative will be more effective. So, based on the theory, there are 
relevance that the most important thing on teaching reading is that the 
comunication, on this research the communication will on the how teacher 
controled the all students. They are all must be active not only the reader but 
also the listener.  
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
This chapter presents the conclusions, implications and recommendations 
of the study on the technique of teaching reading are employed at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017. 
A. Conclusion 
Teaching reading at Seventh Grade Students MTs Klaten in Academic 
Year 2016/2017 was held based on school curriculum which is 2013 
curriculum. The technique of teaching reading is employed at Seventh Grade 
Students MTs Klaten in Academic Year 2016/2017 using reading aloud, 
where the technique consists of preparing new words, giving the title and the 
author, read with the feeling and variety and encourage stundent‟s 
participation. Preparing the new words where the teacher has already prepared 
the new words from the text that she gave to the students on every meeting, 
such as “Teacher” for the first meeting, “Animal” for the second meeting, 
about person (Identification) on the third meeting, and “My kitchen” at the 
fourth meeting. Giving the title and author, where on every time the teacher 
gave the text, she always gave them the information about the text, such as the 
title and the author, and if there is not the author, the teacher gave them know 
the name of the source. Read with feeling and variety, where by using this 
action, the students will be able to feel comfort with the text and comfort in 
read the text. So, this step can make the students able to do both actions, read 
aloud and read comfortable. Encourage student participation, where the 
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listener must do their job also as good listener by listen carefully. They have 
to be more focus because they have also participating even though as listeners. 
So, the teacher sometimes gives them task to find words that is not right when 
their friend pronounce it. 
 
B. Implication 
Based on the result and the fact, there were technique of teaching 
reading did by the teacher at Seventh Grade Students MTs Klaten in 
Academic Year 2016/2017. It is all run well, by using time teachnique of 
teaching reading the teacher able to make the the students more controlable. 
All still active on teaching learning process, not only the readers but also the 
listeners. The teacher also able to raise the students capability on reading 
because they can read loud and feels comfortable. At Seventh Grade Students 
MTs Klaten in Academic Year 2016/2017 the teacher was able to did that.   
C. Recommendation 
The researcher gives recommendations related to the research. She 
hopes that these recommendations are useful for teachers, institutions and 
other researchers. 
a. For teachers 
1) Pay attention in choosing the right technique of teaching reading 
because not all technique able to use in certain class.  
2) Manage the student‟s attraction and atmosphere in every English 
teaching learning this will support the eaching learning process. 
3) Make a good and fun teaching learning process. 
61 
 
 
 
b. For the institutions 
1) Encourage the teacher to use the facilities at school  
2) Formulate the teacher‟s schedule related to an extra time to teach 
English (if they really need extra time). 
c. For other researchers 
The researcher hopes that this research can be beneficial as the reference 
to: 
1) Create a new and better research using the same method but different 
approaches 
2) Create a new and better research using the same method for a different 
subject. 
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FIELD NOTE 
Day/ Date : Monday, May 15
th
 2017 (First Observation) 
Place  : MTs Negri Klaten 
Class  : VII.H 
Teacher : Indah Ekiyanti L., S. Ag, M.Pd. 
 
The teaching learning process started at 07.05. The teacher came into the 
class followed by the researcher and greeted the students by saying “how are you 
today” and “Assalamu’alaikum wr.wb, Good morning students”. The students 
responded it by answering the greeting. Then the teacher asked them to pray 
together and continued with open the class. After open the class, the teacher 
started the lesson by checking the student‟s attendance list. Then the teacher 
introduced the researcher and what the teacher would do in the class related to the 
material the she wanted to teach. The teacher mixed the English with Indonesia 
language supposed the students able to accept the teaching learning material 
easily. The interaction did by the teacher  by greeting the student with “how are 
you today” and “Assalamu’alaikum wr.wb, and Good morning students, it showed 
the teacher‟s management of relationship. The relationship showed by the teacher 
by making interaction in verbal it showed that the teacher‟s position in front of 
class and the students would be focus on her.  
Then, the teacher prepared the student physically and psychologically to 
follow the teaching learning process, while always motivate them. The teacher 
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gave a question related to the previous study and the present material. The teacher 
also told the students about reading a lot, reading comprehension, and also 
explained about pronunciation. The teacher gave them the text related to “teacher” 
to the students one by one. The above action showed by the teacher also part of 
her management of relationship, in which she motivated the students in verbal. 
The motivation from teacher showed that she has good purposes on teaching 
them. It showed that she wants to make the students more attractive supposed they 
could accept the material good. 
The teacher then asked the students to read the text loud one by one, but 
she did not ask all the students to read. The teacher considered that she can not 
play with the time, because reading really spend a lot of time. The teaher asked 6 
students to read loud and then she asked the others to listen and correct it after one 
students read the text. After the teacher asked them to read and observe the text, 
then she asks them to translate it per paragraph. They have to translate it on their 
book and discusse it with their friend. There was little bit problem related to some 
students that did not pay attention on teaching learning process, and the teacher 
warned them and sometimes she moved them to other sit and put them togeher 
with the quiet student. 
Then the teacher started to explain about descriptive text where there was 
generic structure in it. The teacher explained that descriptive text consisted of 
identification and description. She also told them that descriptive text always used 
simple present tense, adjective, to be, descipting thing or person, and usually used 
attractive sentences. After the teacher explained about the material, then she asked 
them to repeat the material that she has explained. 
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Then the teacher asked them to find the generic structure within the text 
“teacher”. The teacher asked them to discuss it with their next friend suppose it 
run fast. The teacher also tried to be closer with the students especially for 
students that was not good enough in English and she asked other good students to 
help them and teach them slowly. The teacher considered that, she can not 
controlls them one by one if she wanted to give all material finish right in time. 
Then she tried to arrange them by using other good (clever) students to help 
others. After the students finished their work, the teacher asked them to represent 
their work. The teacher chose one student that she thought really need to learn 
English especially reading. To arrange the time, the teacher did not ask them all to 
read, she only asked 7 students (per group) to read and present their work. 
The above acivities showed that there were class management did by the 
teacher related to management of instruction and management of time. The 
management of instruction shown by the teacher‟s activity in giving instruction in 
which on the teaching learning process she asked the students to read text loud 
and asked the other students to listen. The other instructions such as she asked the 
students to observe the text, then she asked them to translate it per paragraph. In a 
hard instruction also happen when she found the students who did not focus with 
the material, then she splited them and moved them to other sit and put them 
togeher with the quiet student. While the management of time shown by the 
teacher‟s activity to control the student‟s activity on reading. She did not ask them 
to read the texs entirelly eventhough the students read the text one by one. She 
wanted to make the time right on time. 
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The last activity was, she asked the students to ask everything about the 
material, it can be the difficult word, or about others. The teacher then closed the 
teaching learning process by saying thank you and she gave the feedback related 
to the teaching learning process by giving a reward to students. The teacher asked 
them to learn again especially about new word and how to pronounce it, they can 
ask their friend if they were shy to ask her. Then the teacher gave the student the 
individual taken home work to make descriptive text about person freely for the 
next meeting. Then the teacher closed the lesson by saying “Wassalamu’alaikum 
wr.wb”. 
The last activity was clossing in which there was also management class 
related to management of relationship. It showed that the teacher said thank, gave 
reward, and gave feedback to students. She showed the good relationship by 
showing her appreciation to showed that the students can satisfy her. The above 
teaching learning process showed that the teacher used the time management, 
management of instruction, and management of relationship.  
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Day/ Date : Wednesday, May 17
th
 2017 (Second Observation) 
Place  : MTs Negeri Klaten 
Class  : VII.H 
Teacher : Indah Ekiyanti L., S. Ag, M.Pd. 
 
The teacher entered the class at 07.05 followed by the researcher. Then the 
teacher opened the class by greeting the students and asked how are you today” 
and “Assalamu’alaikum wr.wb”. The students answered “Wallaikum sallam 
wr.wb”. The teacher then cheeked the student‟s attendance list to find out the 
student who absent on that day. Then the teacher prepared the student physically 
and psychologically supposed to be able to follow the teaching learning process, 
while gave them motivations. The teacher then gives questions related to the 
previous knowledge by using the present material. Then the teacher repeates the 
same material about descriptive text but different theme about animal “animal”. 
The teacher then asked them to remember about the previous material of 
descriptive text, related to the meaning and the generic structure of descriptive 
text. Then she asked two students suppos to explain about descriptive text. The 
two students could answer eventhough they can not explain it perfectly, but the 
most important thing was they still remembered about the previous material. The 
teacher still appreciated her and said “good and please learn again”. 
The above opening activity showed the class management related to 
management of relationship and management of instruction. The management of 
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relationship showed with the teacher‟s activity in greeting the students and 
cheeked their attendence list. This kind of activity always did by the teacher to 
show their presence and also to attract the students attention. Then the 
management of instruction showed with the teacher‟s activities in instructing the 
students to remember about the previous material and asking the students to 
explain about the previous material. The instruction here was to control the 
student‟s activity and to show that she stands as the teacher and she has to be 
respected. 
Then the teacher tried to make different teaching method. She tried to use 
a game and the teaching learning process was not in class but out class. There was 
a place where it can be used as a teaching practice, in a small yard behind the 
class. Before the students came out the class, the teacher explained about the 
material that she wanted to teach. She still focused on descriptive text “animal” as 
a theme. Then the teacher asked them to go to the field faster, because she wanted 
the material can be finished right on time. 
The teacher used game. The game was the students must run to take a 
paper with generic structure in it. While the other students make a circle until the 
other students get the paper. Then the teacher gave the students who get the paper 
the text and ask them to find the generic structure within the text and read it loud 
in the middle of the circle. Then the teacher said “I want you to do more action 
rather than make so much noise” (aku ingin kalian aktif kerja daripada banyak 
bicara dan ramai). The teacher gave the students to think for 2 minutes to find out 
the generic structure of the text. In the middle of the game, the teacher always 
gave them motivation by shouting “Helloooow....., focus, focus”. In this activity, 
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all of students got their turns to read the text, so it can be seen that the teaching 
reading in second meeting run well. It showed that the teacher could manage time 
through game, eventhough she did not involve correction on every reading 
activity. The most important think was all students could read loud.  
The above activity showed that the teacher used the management of class 
where it consisted of management of instruction, management of time and 
management of relationship. The management of instruction appeared where the 
teacher asked the students to go out and make circle for game and asked them to 
focus and to do more action was reather than make noises. the instruction from 
teacher to show that in class she in charge here, she also controlled and manage 
each time through the instruction. The management of time showed by the teacher 
by asking the students to move fast and she said “I want you to do more action 
rather than make so much noise”. This was suppose to there was no time to waste. 
While the management of relationship shown by the teacher by making the game 
on her teaching learning process. Here, she wanted to show that she was not bored 
teacher and she could give them the fun way to learn English. 
Then after all finished, the teacher asked the students to come into class. 
She told the students that with this activity they could remember easier about the 
words that they have read. The moment in game acitivty could rise the students‟ 
memorization. The teacher also said “you can learn English with a lot of things” 
(jadi kalian bisa belajar bahasa inggris dengan berbagai macam cara”, with this, 
the teacher told to the students that they can learn English not only in class. But 
everywhere.  Then the teacher finished the teaching learning process. She closed 
the lesson by giving the feedback related to the teaching learning process, such as: 
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You did a great job today, I’m very happy with your activity. Thank you very 
much for your participation.  The teacher also gave a home work related to 
descriptive text and generic structure. Then the teacher close the meeting by 
saying “Wassalamu’alaikum wr.wb” 
The above closing showed that the teacher still managed her class 
management, where she still motivated the students to learn more and it can be 
with everything. She also still appreciated them by saying You did a great job 
today, I’m very happy with your activity. Thank you very much for your 
participation. This was her relationship management where the motivation and 
the appreciation from her can make the students more comfortable and feels 
motivated. There was also management of instruction where she asked the 
students to do the work and still learn and also asked them to praise together. 
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Day/ Date : Monday, May 22
th
 2017 (Third Observation) 
Place  : MTs Negeri Klaten 
Class  : VII.H 
Teacher : Indah Ekiyanti L., S. Ag, M.Pd. 
 
The class was started at 07.45 because it was Monday after ceremony. As 
usual, the teacher said “Assalamualaikum Wr.Wb. and good morning”, and all the 
students answered it. The teacher also said how are you today. The teacher absent 
the students to control the student‟s atmosphere supposed to be focused. Before 
the teacher started the class, she tried to control the students attention by asking 
what was our previous material? The students answered “Descriptive text”. Then 
the teacher said “I dont want to asks again about descriptive text, i hope you all 
learn at home” (saya tidak akan bertanya lagi tentang descriptive teks, jadi saya 
harap kalian sudah belajar semua dirumah). Then the teacher continued the 
teaching learning process by asking the students to open the LKS. There was text 
about person (identification) about girls who introduced herself and her family, 
for example: My name is Yuliana, I‟m 22 years old. Mr Sujana is my father, ect. 
The above opening showed the class management done by the teacher 
where it consisted of relationship management, instruction management, and time 
management. The relationship management was shown with the teacher‟s 
acrtivity in greeting and praying. Here the teacher entered the class and greeted 
the students and said “Assalamualaikum,wr.wb”. The teacher also absent the 
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students attendance list. Here the teacher absent the students because she looked 
that there was one student has not come in class yet. She thought that he was 
absent, but it was not because she must help the other teacher after the ceremony. 
It showed the relationship management by absent the students attendence list 
because she wanted all the students presented and accepted the same material 
together. The management of instruction also appeared where the teacher asked 
the students to open the LKS and to find the page related to identification text. 
While the management of time appear where the teacher opened the class fast, 
becasue she knew that she has come late becasue of the ceremony. 
First the teacher closed one by one of the students, then she tried to give 
the example of the identification. Then, she touched one of her students on her 
shoulder. “OK you Maya explain about yourself, your full name, your nick name, 
your age, your hobby, etc, Ok please all listen your friend” (Ok maya sekarang 
coba kamu identifikasikan diri kamu dari nama lengkap, nama panggilan, usia 
kamu, hobi kamu, dan lain-lain. OK yang lain tolong dengarkan temanmu),  the 
teacher tried to controll them by instructing them to listen, and she also tried to 
involve physically with the students by touching their shoulder. First, the teacher 
asked the students to read the text together and continued with the students based 
on the rows from to back one by one. Sometimes the teacher also pointed them 
randomly. On this activity, the teacher wanted the students to read loud even 
though together. Here, the teacher wanted them to be easier to read and not being 
intimidated. After the reading finished, the teacher asked them to do the tasks on 
the LKS based on the text, and it could be in group or discussion with their pair. 
On this situation it looked like the teacher wanted to manage the time carefully, by 
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asking the students to read loud and do the discussion in small group, she wanted 
her students be able to study together with friends and help each other. Then the 
teacher explained about the desciptive text related to person identification. She 
explained about the condition of the text where its related to the identification of 
person it can be everything, name, the work, the living, and the activity. Then she 
asked her students to write down her explanation, because she wanted her students 
understand and learn it at home. Then after the students write down the material, 
the teacher asked them to read it again individually and after that she asks them 
tofind the difficult word or new vocabulary and write it on the book. Then they 
have to find the meaning of it by finding it on dictionary.  
On the main activity, there are management class where it consisted of 
time management, instruction management and relationship management. The 
time management showed with the teacher activity in making the small group to 
do the work. It was time management because the teacher wanted the material run 
right time. Here, the students could learn together and help each other so, the 
teacher must not teach them one by one. While the instruction management 
apeared where the teacher always gave them the right instruction to control the 
students activity on teaching learnig process. Here, the teacher asked the students 
to explain about their self and the other students must listen. This was her way to 
instruct them so there was feedback among them and no activivity that was 
wasted. While in relationship management there was teacher activitiues that 
always try to keep close with students. By touching the student‟s shoulder, there 
relationship management to show her attention to students. Here the students can 
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feel that the teacher close with them. This can increase the students spirit to learn 
and comfortable. 
Then the teacher also asked them to read the word in front of the class one 
by one. Then a few minutes before the lesson ended, the teacher asked the 
students to collect their work on the teacher‟s desk. The teacher also tried to 
remind them about the previous material and the new word that they‟ve found and 
explain carefully. The bell ring, the lesson ended and the teacher said 
“Wasalamualaikum,wr.wb and see you next”. 
Then in closing activity, there were instruction management and 
relationship management. Where the teacher keep asking the students to do their 
job in class such as read and collect their works. She also keept remind them to 
always learn. The management of relatinoship where the teacher keep give the 
students motivation and appreciation. 
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Day/ Date : Wednesday, May 24
th
 2017 (Fourth Observation) 
Place  : MTs Negeri Klaten 
Class  : VII.H 
Teacher : Indah Ekiyanti L., S. Ag, M.Pd. 
 
The teacher came into class right on time and as usual the teacher said 
“Assalamualaikum wr.wb and good morning students”. The students answered 
together. The teacher also asked that there were students who was on thatday 
absent. But no one absent. The teacher asked are you ready for today’s lesson? 
And the students answered her ready!!. The teacher also says that this is the last 
material about descriptive text, but she still wanted the students to keep learn 
about all materials. The the teacher started the lesson by giving them a sheet of 
paper where there was a text entitled “My kitcen”. The sample of the sentence 
within the text such as: My kitchen is very simple, it has some equipments, there 
are stove, knive, spoons, forks, plate, mixer, freezer, pan, cup etc. While giving 
the text, the teacher asked them to read it slowly after they receive it. The teacher 
wanted the students to understand the text before she began the reading material. 
The teacher gives 5 minutes for students to read slowly. 
As previous meetings, in which the same class management done by the 
teacher. In opening the teacher greeted the students and absent them. The teacher 
also gave little intermezos such as are ready for today’s lesson?. This was part of 
relationship management, where here she wanted to motivate the students and 
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attracting the students attention on her. The teacher gave the text to students, 
while giving the text, she tried to get closer with the students because she wanted 
all students feel close with her. This wass also the teacher‟s way to give little bit 
intimidation for students suppose to be more focused. 
The same activity used by the teacher as previous meeting. She walked 
around the students and she touched the student‟s shoulder to pint. Then she asked 
the students that she just touch to imagine their kitchen and then asked them to to 
tell what kind of studd within the kitchen and she also asked them to explain the 
position of it. The teacher gave them the sample; “my kitchen is so clean, there is 
a pan on the stove. But there are some dirty plate that has’nt wash yet.” By this, 
the teacher tries to show the identification of the kitchen as the sample of the text. 
The teacher also asks two students to identify their kitchen orally to guided them 
into the theme of the text. The teacher activity on walking among students and 
touches their shoulder is part of her relationshipe management. As the previous, 
he wanted to intimidate students little bit supposed to be more focused. 
After that, the teacher back to the text and here the teacher applied the 
reading a lot and comprehension teaching method. After 5 munites, the teacher 
asked them to stop reading, then she asked them to listen to her. The teacher gave 
the sample in how to read the text and she asked the students to listen it carefully. 
The teacher read the text loud and careful twice. After she read the text, then she 
asked the students to follow her after she read sentence by sentence. Then she 
pointed the students to read the text one by one randomly. She wanted her 
students to read loud also. The teacher also used instruction management, where 
she keept instructing the students to do their job as students on teaching learning 
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process. When the teacher asked them to read, the must read, when the teacher 
asked them to stop read, they must stop. There was also time management, where 
in certain time, she watched her watch, it showed that she wanted to keep the 
lesson run based on the time that she just managed. 
The teacher only asked several students to read, then after that, she asked 
the students to read the task below the text. Below the text there were tasks and 
she asked the students to do the tasks. Then after all students finished doing the 
tasks, the teacher asked them to discuss it together. Then the teacher shared a 
sheet of paper to students once more. In sharing the text, she keept trying to be 
closer with students, she walked aorund them and intimidating them little bit. This 
was part of her time of relationship management by getting close with the 
students. Within the text there was cross words based on the text and the students 
must fill it. The teacher explain the task of the cross words that if they can not 
answer the tasks they can blank the box. It showed that the teacher also manage 
the instruction, supposed they can follow the instruction and do the right work 
based on it instruction. Afther they finish the work, they must collect it and gave it 
to the teacher.   
Then the teacher tried to read the text once again supposed the students 
able to remembered the material. The teacher focused on the difficult words and 
the students must remmbered it also. The teacher ask them to remember it and 
learn it because sometimes she will ask them again in a certain class meeting. The 
teacher also translated the difficult word Into indonesia language. The bell rang 
and the teacher closed the lesson then she said “Wasalamualaikum wr wb”.  
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INTERVIEW 
Date  : May 17
th
 2017 
Place   : Hall Room 
Interviewer  : Risa Putri Rusmiaji (Researcher) 
Interviewee  : Researcher       :  R 
    Indah Ekiyanti L., S. Ag, M.Pd. (English Teacher) : A 
 
R: From the four skills (reading, speaking, listening and writing) which one is the 
highest intensity of student‟s activity and which one is the lowest? 
A: It is all the same, I think it is all from student‟s their activity intensity 
R: Do you always use school guidance of curriculum on teaching? Please explain? 
A: Yes. Curriculum is priority because it‟s become the guidance. Our rundown all 
comes from school if not; the purpose of national English lesson cannot be 
reached. Because all of the purpose comes from the curriculum. 
R: Do you have special or specific teaching method especially on teaching 
reading? What kind of teaching method?  
A: Fitting for junior high school based on two. Actually between listening, 
reading, speaking and writing must be integrated especially for 2013 curriculum. 
On reading it has to be on reading a lot. Because I taught on seventh grade so, I 
have to fix the students pronunciation so it has to be with practice with loud voice 
(reading a lot). Then I use reading comprehension where it can be used by games 
and others. The most important thing is memorization on every words that they 
82 
 
 
 
have learn. On reading comprehension the most important thing is pronunciation 
from the text, and then they have to answer the question, guided by the question 
that direct to the text. 
R: Do you have use other material or technique which is different with school 
curriculum? 
A: No I have not. All of the material and the technique come from the curriculum. 
R: What about teaching technique to teach reading, do you have special 
technique? 
A: No, but I used reading aloud more often. 
R: So, reading aloud is one of your techniques that you often use to teach reading, 
how did you implement it on teaching reading? 
A: The most important thing is that the students able to read aloud. So, I just 
prepared the material such as the text and the task. 
R: Can you explain each of the steps that used on teaching reading technique? 
A: First the most important think is preparing the text, preparing the new words 
within the text. 
R: New words? What for? 
A: Usually on every text I made there were tasks that they have to do like found 
the meaning of the new text that already exists. So, I gave the chance to find it on 
dictionary. 
R: Then besides preparing the new text? What other techniques and how you 
implemented it? 
A: After that I must understand the text know the title and the author or the source 
of the text. When I give them the text, the most important thing is that they know 
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what kind of text that I given. They will imagining the content of the text easier, 
so when they read it, they can feel it and know it how to read the text good. 
R: So, what about the reading activity within reading aloud? 
A: I ask the students to read loud and comfortable, so there is no pressure when 
they read the text. By understand the content of the text they will understand how 
to read good even though they are not right in English. And for listeners they have 
not only listen, but they have also focus in listening their friends, so they have to 
be focused and learn every words they‟ve heard. While they listen their friend 
sometimes I asked them to find the words that are not right when their friends read 
it. 
 
 
 
86 
 
 
 
 
 
APPENDIX 3
87 
 
 
SILABUS  BAHASA INGGRIS 
Sekolah   : MTs Negeri Klaten 
Mata Pelajaran      : Bahasa Inggris 
Kelas                     : VII 
Kompetensi Inti  :  
 
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, 
dalam berinteraksi secara efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) 
dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah 
dan sumber lain yang sama dalam sudut pandang/teori. 
 
Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
3.1 Memahami fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks instruksi 
(instruction), tanda 
atau rambu (short 
notice), tanda 
peringatan 
(warning/caution), 
sesuai dengan 
konteks 
penggunaannya. 
4.10 Menangkap makna 
teks instruksi 
(instruction), tanda 
Teks (a) instruksi 
(instruction), (b) tanda 
atau rambu (short notice), 
(c) tanda peringatan 
(warning/caution), lisan 
dan tulis 
Masing-masing diajarkan 
secara terpisah 
Fungsi sosial  
Menjaga ketertiban dan 
keselamatan pribadi dan 
publik. 
Struktur teks 
Masing-masing menggunakan 
prosedur yang sama 
Mengamati 
5. Siswa mencari benda atau 
tempat di sekolah, rumah, dan 
sekitarnya di mana terdapat (a) 
instruksi (instruction), (b) tanda 
atau rambu (short notice), (c) 
tanda peringatan 
(warning/caution), termasuk 
yang menggunakan bahasa 
Indonesia. Jika memungkinkan 
memfoto setiap yang dilihat 
tersebut. 
6. Siswa mengumpulkan gambar 
KRITERIA PENILAIAN 
17. Tingkat 
ketercapaian fungsi 
sosial (a) instruksi 
(instruction), (b) 
tanda atau rambu 
(short notice), (c) 
tanda peringatan 
(warning/caution). 
18. Tingkat 
kelengkapan dan 
keruntutan (a) 
instruksi 
(instruction), (b) 
tanda atau rambu 
16 JP  Buku Teks wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
atau rambu (short 
notice), tanda 
peringatan 
(warning/caution), 
lisan dan tulis 
sangat pendek dan 
sederhana 
4.11 Menyusun teks 
instruksi 
(instruction), tanda 
atau rambu (short 
notice), tanda 
peringatan 
(warning/caution), 
lisan dan tulis, 
sangat pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
 
Menyebutkan tujuan dan 
informasi rinci dari: 
a. Instruksi: Read the report 
carefully. No students 
should be late. Always 
come on time. Shake well 
before use. 
b. Rambu (short notice): 
Keep the room clean and 
tidy. Keep door closed at 
all times. Do not enter. An 
email has been received. 
No mobile phones in the 
library. 
c. Peringatan 
(warning/caution): 
Caution - Very hot water. 
Danger, 240 volts. 
Slippery when wet. 
Warning – Dangerous 
chemicals. 
Unsur kebahasaan 
(1) Kata dan tata bahasa 
yang lazim digunakan 
dalam instruksi, 
rambu, dan peringatan 
dari sumber-sumber 
otentik 
(2) Ucapan, tekanan kata, 
intonasi 
(3) Ejaan dan tanda baca 
dan foto berbagai lokasi dan 
benda di mana terdapat (a) 
instruksi (instruction), (b) tanda 
atau rambu (short notice), (c) 
tanda peringatan 
(warning/caution), dari 
berbagai sumber termasuk 
internet, film, koran, majalah, 
buku teks, dsb. 
7. Siswa memberikan komentar 
dan pandangannya tentang 
fungsi (a) instruksi 
(instruction), (b) tanda atau 
rambu (short notice), (c) tanda 
peringatan (warning/caution), 
ketepatan unsur 
kebahasaannya, format, 
tampilan, dsb. 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa menanyakan dan 
mempertanyakan antara lain 
tentang perbedaan dalam hal 
fungsi sosial, struktur teks, dan 
unsur kebahasaan, antara (a) 
instruksi (instruction), (b) tanda 
atau rambu (short notice), (c) 
tanda peringatan 
(warning/caution), dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, 
akibat jika tidak ada, dsb. 
(short notice), (c) 
tanda peringatan 
(warning/caution). 
19. Tingkat 
ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
tulisan tangan. 
20. Sikap tanggung 
jawab, kerjasama, 
peduli, dan percaya 
diri yang menyertai 
tindakan 
memahami dan 
membuat (a) 
instruksi 
(instruction), (b) 
tanda atau rambu 
(short notice), (c) 
tanda peringatan 
(warning/caution). 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis 
dan membuat (a) 
instruksi (instruction), 
(b) tanda atau rambu 
(short notice), (c) tanda 
- www.dailyengli
sh.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learnen
glish.britishco
uncil.org/en/ 
- https://www.g
oogle.com/ 
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Kompetensi Dasar 
Materi Pokok/Materi 
Pembelajaran 
Kegiatan Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber Belajar 
(4) Tulisan tangan 
Topik 
Tindakan di sekolah dan di 
rumah  dengan 
memberikan keteladanan 
tentang perilaku disiplin, 
percaya diri, bertanggung 
jawab, cinta damai, dan 
kerja sama.  
Multimedia 
Layout dan dekorasi yang 
membuat tampilan teks 
lebih menarik 
 
Mengumpulkan Informasi 
8. Siswa membaca rujukan dari 
berbagai sumber, termasuk 
buku teks, untuk mengetahui 
fungsi sosial, struktur teks, 
dan unsur kebahasaan dari (a) 
instruksi (instruction), (b) tanda 
atau rambu (short notice), (c) 
tanda peringatan 
(warning/caution). 
9. Siswa membaca secara lebih 
cermat semua (a) instruksi 
(instruction), (b) tanda atau 
rambu (short notice), (c) tanda 
peringatan (warning/caution) 
yang telah terkumpul dalam 
bentuk gambar dan foto 
tersebut di atas, untuk 
memberikan komentar dan 
pandangannya tentang fungsi 
sosial, struktur teks, dan 
unsur kebahasaannya. 
10. Secara kolaboratif siswa 
meniru contoh-contoh yang 
ada untuk membuat (a) 
instruksi (instruction), (b) tanda 
atau rambu (short notice), (c) 
tanda peringatan 
(warning/caution) untuk fungsi 
nyata di kelas, sekolah, 
rumah, dan sekitarnya. 
Mengasosiasi 
11. Siswa membandingkan 
fungsi sosial, struktur teks, 
peringatan 
(warning/caution) 
untuk fungsi nyata. 
Observasi:   
(penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 
21. Observasi 
terhadap tindakan 
siswa memahami 
dan menghasilkan 
(a) instruksi 
(instruction), (b) 
tanda atau rambu 
(short notice), (c) 
tanda peringatan 
(warning/caution) 
sesuai fungsi 
sosialnya, di dalam 
dan di luar kelas. 
22. Observasi 
terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 
23. Observasi 
terhadap 
kepedulian dan 
kepercayaan diri 
dalam 
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dan unsur kebahasaan dari 
berbagai (a) instruksi 
(instruction), (b) tanda atau 
rambu (short notice), (c) tanda 
peringatan (warning/caution) 
yang telah dikumpulkan dari 
berbagai sumber tersebut di 
atas. 
12. Siswa membandingkan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan dari 
berbagai (a) instruksi 
(instruction), (b) tanda atau 
rambu (short notice), (c) tanda 
peringatan (warning/caution) 
yang telah dipelajari  tersebut 
di atas dengan yang ada di 
sumber-sumber lain, atau 
dengan yang digunakan dalam 
bahasa lain.  
13. Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan 
unsur kebahasaan yang 
digunakan. 
Mengkomunikasikan 
14. Siswa membuat lebih 
banyak (a) instruksi 
(instruction), (b) tanda atau 
rambu (short notice), (c) tanda 
peringatan (warning/caution) 
dalam bahasa Inggris untuk 
fungsi sosial nyata di kelas, 
sekolah, dan rumah. 
melaksanakan 
komunikasi, di 
dalam dan di luar 
kelas. 
Penilaian diri: 
Pernyataan siswa 
secara tertulis dalam 
jurnal belajar 
sederhana berbahasa 
Indonesia tentang 
pengalaman belajar 
memahami dan 
membuat (a) instruksi 
(instruction), (b) tanda 
atau rambu (short 
notice), (c) tanda 
peringatan 
(warning/caution), 
termasuk kemudahan 
dan kesulitannya. 
Portofolio 
 Kumpulan karya 
berbagai (a) 
instruksi 
(instruction), (b) 
tanda atau rambu 
(short notice), (c) 
tanda peringatan 
(warning/caution) 
yang telah dibuat. 
 Kumpulan hasil 
analisis tentang 
beberapa berbagai 
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15. Siswaberupaya berbicara 
secara lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
16. Siswa membicarakan 
permasalahan yang dialami 
dalam membuat (a) instruksi 
(instruction), (b) tanda atau 
rambu (short notice), (c) tanda 
peringatan (warning/caution) 
dan menuliskannya dalam 
jurnal belajar sederhana dalam 
bahasa Indonesia. 
(a) instruksi 
(instruction), (b) 
tanda atau rambu 
(short notice), (c) 
tanda peringatan 
(warning/caution). 
3.2 Memahami fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
teks deskriptif 
dengan 
menyatakan dan 
menanyakan 
tentang deskripsi 
orang, binatang, 
dan benda, sangat 
pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya. 
4.12 Menangkap makna 
dalam teks 
deskriptif lisan dan 
tulis, sangat 
Teks deskriptif sangat 
pendek dan sederhana, 
tentang orang, binatang, 
dan benda 
Fungsi sosial  
Membanggakan, 
mengenalkan, 
mengidentifikasi, memuji, 
mengkritik, dsb. 
Struktur text 
(gagasan utama dan 
informasi rinci) 
a. Menyebutkan nama 
orang, binatang, benda 
dan nama bagian-
bagiannya yang dipilih 
Mengamati 
24. Siswa menyalin dengan 
tulisan tangan yang rapi 
beberapa teks deskriptif 
tentang orang, binatang, dan 
benda, sangat pendek dan 
sederhana dari berbagai 
sumber, dengan menggunakan 
ejaan dan tanda baca dengan 
benar. 
25. Siswa membaca dan 
mendengarkan teks-teks 
tersebut untuk memahami isi 
pesannya. 
26. Dengan bimbingan guru, 
siswa mengidentifikasi fungsi 
sosialnya, struktur teks 
(termasuk a.l. gagasan utama 
KRITERIA PENILAIAN 
37. Tingkat 
ketercapaian fungsi 
sosial teks 
deskriptif orang, 
binatang, benda, 
sangat pendek dan 
sederhana. 
38. Tingkat 
kelengkapan dan 
keruntutan dalam 
menyebutkan dan 
menanyakan 
tentang deskripsi 
orang, binatang, 
benda dalam teks 
derkriptif. 
24 JP  Buku Teks wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal/ 
transaksional  
dengan benar 
dan akurat 
 Contoh teks dari 
sumber otentik 
 Sumber dari 
internet, seperti: 
- www.dailyengli
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pendek dan 
sederhana. 
4.13 Menyusun teks 
deskriptif lisan dan 
tulis, sangat 
pendek dan 
sederhana, tentang 
orang, binatang, 
dan benda, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai konteks. 
 
 
untuk dideskripsikan 
b. Menyebutkan sifat orang, 
binatang, benda dan 
bagiannya, dan  
c. Menyebutkan tindakan 
dari atau terkait dengan 
orang, binatang, benda 
yang semuanya sesuai 
dengan fungsi sosial yang 
hendak dicapai. 
Panjang teks: kurang lebih 
3 (tiga) kalimat. 
Unsur kebahasaan 
(1) Penyebutan kata benda 
singular dengan a dan 
the, dan plural (-s). 
(2) Kata ganti it, they, she, 
we, dst.; our, my, your, 
their, dst. 
(3) Kata sifat yang sangat 
lazim, young, old, 
clever, big, small, easy, 
difficult, dilligent, tired, 
tall, short, beautiful, dll. 
(4) Kata kerja untuk 
menyatakan keadaan 
dan tindakan rutin 
dalam simple present 
tense: be, have, go, 
play,get, take, dll. 
(5) Penggunaan nominal 
dan informasi rinci), dan unsur 
kebahasaan dari setiap teks 
tersebut. 
Menanya 
Dengan bimbingan dan arahan 
guru, siswa menanyakan dan 
mempertanyakan tentang fungsi 
sosial, struktur teks, dan unsur 
kebahasaan dari setiap teks 
tersebut. 
Mengumpulkan Informasi 
27. Secara kolaboratif, siswa 
mencari dan mengumpulan 
beberapa teks deskriptif 
tentang orang, binatang, dan 
benda, sangat pendek dan 
sederhana dari berbagai 
sumber, termasuk dari 
internet, film, koran, majalah, 
buku teks, dsb. 
28. Siswa membaca rujukan 
dari berbagai sumber, 
termasuk buku teks, untuk 
mengetahui fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks deskriptif 
tentang orang, binatang, dan 
benda. 
29. Siswa membaca semua 
teks deskriptif tentang orang, 
binatang, dan benda yang telah 
terkumpul tsb., secara lebih 
cermat dengan cara 
39. Tingkat 
ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
kerapihan tulisan 
tangan. 
40. Sikap tanggung 
jawab, kerjasama, 
cinta damai, dan 
percaya diri yang 
menyertai tindakan 
menyebutkan dan 
menanyakan 
tentang deskripsi 
orang, binatang, 
benda, dalam teks 
deskriptif. 
 
CARA PENILAIAN: 
Kinerja (praktik) 
Tugas menganalisis 
dan menghasilkan 
teks deskriptif tentang 
orang, binatang, 
benda nyata di 
lingkungan sekitar. 
Observasi:   
(penilaian yang 
bertujuan untuk 
sh.com 
- http://america
nenglish.state.
gov/files/ae/re
source_files 
- http://learnen
glish.britishco
uncil.org/en/ 
- https://www.g
oogle.com/ 
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singular dan plural 
secara tepat, dengan 
atau tanpa a, the, this, 
those, my, their, dsb 
secara tepat dalam 
frasa nominal 
(6) Ucapan, tekanan kata, 
intonasi 
(7) Ejaan dan tanda baca 
(8) Tulisan tangan 
Topik 
Orang, binatang, benda di 
sekitar dan relevan dengan 
kehidupan siswa, dengan 
memberikan keteladanan 
tentang perilaku disiplin, 
percaya diri, bertanggung 
jawab, cinta damai, dan 
kerja sama. 
 
mengidentifikasi dan 
menyebutkan: 
- fungsi sosial setiap teks 
- nama orang, binatang, 
benda yang dideskripsikan 
- sifat orang, binatang, 
benda yang dideskripsikan 
- tindakan orang, binatang, 
benda yang dideskripsikan 
- kosa kata, tata bahasa, 
ucapan, tekanan kata, 
ejaan, tanda baca yang 
digunakan 
30. Secara kolaboratif siswa 
meniru contoh-contoh yang 
ada untuk membuat teks 
deskriptif sangat pendek dan 
sederhana tentang orang, 
binatang, dan benda untuk 
mencapai fungsi sosial yang 
berbeda-beda, dengan struktur 
teks, dan unsur kebahasaan 
yang sesuai konteks.  
Mengasosiasi 
31. Siswa membandingkan 
fungsi sosial, struktur teks 
(termasuk a.l. gagasan utama 
dan informasi rinci), dan unsur 
kebahasaan dari beberapa teks 
deskriptif tentang orang, 
binatang, benda yang telah 
dikumpulkan dari berbagai 
memberikan balikan 
secara lebih cepat) 
41. Observasi 
terhadap tindakan 
siswa 
menggunakan 
bahasa Inggris 
untuk 
menyebutkan dan 
menanyakan 
deskripsi orang, 
binatang, benda, 
ketika muncul 
kesempatan, di 
dalam dan di luar 
kelas. 
42. Observasi 
terhadap 
kesungguhan, 
tanggung jawab, 
dan kerja sama 
siswa dalam proses 
pembelajaran di 
setiap tahapan. 
43. Observasi 
terhadap 
kepedulian dan 
kepercayaan diri 
dalam 
melaksanakan 
komunikasi, di 
dalam dan di luar 
kelas. 
Penilaian diri: 
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sumber tersebut di atas. 
32. Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial, struktur 
teks, dan unsur kebahasaan 
yang digunakan dalam teks 
deskriptif yang mereka 
hasilkan.  
Mengkomunikasikan 
33. Siswa membuat beberapa 
teks deskriptif sangat pendek 
dan sederhana tentang orang, 
binatang, benda yang ada 
dalam kehidupan siswa di 
rumah, kelas, sekolah, dan 
sekitarnya dalam bahasa 
Inggris, dengan struktur teks 
dan unsur kebahasaan yang 
sesuai dengan fungsi sosial 
nyata yang hendak dicapai 
(membanggakan, mengenalkan, 
mengidentifikasi, memuji, 
mengkritik, dsb). 
34. Siswa menyampaikan 
beberapa teks deskriptif yang 
telah dibaca atau dibuat 
sendiri kepada teman-
temannya, dengan cara antara 
lain membacakan, 
menyalin/menulis dan 
menerbitkan di majalah 
dinding, bertanya jawab, 
membahas pandangan masing-
masing tentang isi deskripsi, 
Pernyataan siswa 
secara tertulis dalam 
jurnal belajar 
sederhana berbahasa 
Indonesia tentang 
pengalaman belajar 
memahami dan 
menghasilkan teks 
deskriptif tentang 
orang, binatang, 
benda, termasuk 
kemudahan dan 
kesulitannya. 
Tes tertulis 
Membaca dan 
menulis teks 
deskriptif yang 
menuntut 
pemahaman dan 
pemaparan tentang 
deskripsi orang, 
binatang, benda. 
Portofolio 
 Kumpulan karya 
teks deskriptif 
sangat pendek dan 
sederhana tentang 
orang, binatang, 
benda yang telah 
dibuat. 
 Kumpulan hasil 
analisis tentang 
beberapa teks 
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dsb. 
35. Siswaberupaya berbicara 
secara lancar dengan ucapan, 
tekanan kata, intonasi yang 
benar dan menulis dengan 
ejaan dan tanda baca yang 
benar, serta tulisan yang jelas 
dan rapi. 
36. Siswa membicarakan 
permasalahan yang dialami 
dalam membuat teks deskriptif 
tentang orang, binatang, benda  
dan menuliskannya dalam 
jurnal belajar sederhana dalam 
bahasa Indonesia. 
deskriptif tentang 
orang, binatang, 
benda. 
 Lembar soal dan 
hasil tes 
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